A follow-up study of the graduates and non-graduates of South Portland High School in the class of 1948. by Bowman, Raymond Joseph
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1951
A follow-up study of the graduates
and non-graduates of South
Portland High School in the class of
1948.
https://hdl.handle.net/2144/9476
Boston University
Ed . 
The~ i s 
Coli) lt\M'\J qo.-t.t m<lf\J I· 
l"lS"I 
~+.c J 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
A FOLLOW-UP STUDY OF THE GRADUATES AND NON-GRADUATES 
OF SOUTH PORTLAND HIGH SCHOOL ll! TKE CLASS OF 1948 
Submitted by 
Raymond Joseph Bowman 
(B.S., Boston University, 1942) 
"'---
In Partial Fulfillment of Requirements for 
the Degree of Master of Education 
1951 
t>. ··r ·r.. J: 2. ,r •,r::J l. y 
8~1-:J, l ... J ·, ~ ~:. ~..l.Ct.JtiCJa 
;-- \ 
... ,. . 
First Reader: Roy o. Billett 
Professor of Education 
second Reader: James F. Bake~ 
Assistant Professor of Education 
I 
t 
CHAPTER 
I. 
TABLE OF CONTENTS 
INTRODUCTION • • • • • • • • • • • • • • • • • 
Statement of the Problem 
Scope of the study • • 
Justification • • • • • 
• • • • • • • • • 
• • • • • • • • • 
• • • • • • • • • 
Methods Employed in This Study • • • • 
Preparation of the follow-up •••• 
Description of the group studied • • 
Review of Related Studies • • • • • • • 
Need of Follow-up Studies in Evaluating 
• • 
• • 
• • 
• • 
Page 
1 
1 
3 
4 
5 
5 
9 
14 
the Present Curriculum • • • • • • .• • • 17 
Assumptions made • • • • • • • • • • • • 18 
Community and school setting • • • • • • 19 
II. AN ANALYSIS OF THE DATA • • • • • • • • • • • 22 
Personal Information on Occupational Choice 22 
Location and status of former students. • 22 
Findings on occupational choice • • • • • 27 
An Analysis of Vocational Experiences • • • 33 
Position of school leavers in vocational 
pursuits • • • • • • • • • • • • • • • 33 
Job training and promotion opportunities. 41 
Reasons for leaving the community • • • • 49 
An Analysis of Educational Experiences • • 50 
Former students' opinions of high school 
training • • • • • • • • • • • • • • • 51 
Value of subjects and activities • • • • 54 
Suggested subjects • • • • • • • • • • • 63 
Topics, subjects, or activities given too 
much emphasis • • •': . • • • • • • • • • 65 
Improvements Suggested for Subjects Now 
Offered • • • • • • • • • • • • • • • • • 67 
-iii-
CHAPTER 
II. Those Who Left School Before Graduation • • 
Reasons for leaving school •••••••• 
Last grade completed • • • • • • • • • • 
Graduates and 
Education •• • • 
Educational Experience of 
Non-Graduates in Higher 
Schools attended • • • 
High school experiences • • • • • • • • • proving helpful • 
How the High School Can Be of Greater 
Service to Former Students or to Those 
iv 
Page 
'71 
72 
75 
76 
76 
81 
Now in School • • • • • • • • • • • • • • 82 
III. SUMMARY AND TENTATIVE CONCLUSIONS 
• • • • • • 86 
APPENDIX 
Summ.ary • • • • • • • • • • • • • • • • • 86 
Personal Information and Occupational 
Choice • • • • • • • • • • • • • • • • 86 
Vocational Experience • • • • • • • • • • 87 
Educational Experience • • • • • • • • • 89 
Conclusions and Recommendations • • • • • • 92 
Conclusions • • • • • • • • • • • • • • • 92 
Recommendations • • • • • • • • • • • • • 94 
• • • • • • • • • • • • • • • • • • • • • • 95 
BIBLIOGRAPHY • • • • • • • • • • • • • • • • • • • • • 106 
LIST OF TABLES 
Table Page 
1. Graduation Status and Number of Boys and Girls 
Included in This Study • • • • • • • • • • • 10 
2. Number and Percentage of Returns from Graduates 
and Non-Graduates Arranged by Sex • • • • • 12 
3. 
4. 
s. 
6. 
Number and Percentage of Former Students 
Arranged by Sex • • • • • • • • • • • 
• • • 
Distribution of Graduates and Non-Graduates 
Included in This Study • • • • • • • • • • • 
Marital Status of Graduates and Non-Graduates 
Included in This Study • • • • • • • • • • • 
Distribution of Graduates and Non-Graduates 
According to Sex and Present Employment • • 
7. Stability of Occupational Interests Shown by 
Graduates and Non-Graduates Since Leaving 
13 
23 
24 
25 
High School • • • • • • • • • • • • • • • • 27 
8. Distribution of Former Students According to 
Sources and Frequency of Help in Occupational 
Planning • • • • • • • • • • • • • • • • • 29 
9. Extent to Which Counseling Has Been Helpful to 
the Graduates and Non-Graduates • • • • • • 31 
10. Extent to Which Graduates and Non-Graduates 
Feel the School Should Help Its Students 
Solve Their Educational and Vocational 
Problems • • • • • • • • • • • • • • • • • • 32 
11. Average Number of Months After Leaving High 
School before the Graduates and Non-Graduates 
Had Their First Full-Time Jobs • • • • • • • 35 
-v-
Table Page 
12. Kind of Full-time Work Done by the Graduates and 
Non-Graduates at the Time This Study Was 
Made • • • • • • • • • • • • • • • • • • • • • 36 
13. Occupational Classification of Present Jobs 
Engaged in by the Graduates and Non-
Graduates • • • • • • • • • • • • • • • • • • 38 
14. Number of Full-time Jobs Held by the Former 
Students Included in This Study • • • • • • • 39 
15. Reasons Given by Graduates and Non-Graduates 
for Leaving Full-time Jobs • • • • • • • • • • 40 
16. Sources of ~aining for Jobs Now Held by the 
Former Students Arranged by Sex • • • • • • • 42 
17. On-the-Job Training Which Former Students 
Think Could Have Been Given in High School •• 43 
18. Graduates and Non-Graduates Who Have or Have 
Not Found Positions in the Fields in Which 
They Have Been Trained • • • • • • • • • • • 46 
19. Promotion Opportunities Offered Graduates and 
Non-Graduates in Their Present Positions ••• 47 
20. Frequency of High School Subjects Which Have 
Helped Former Students Advance on the Job • • 48 
21. Frequency of Reasons Given by Former Students 
for Leaving the Community •••••••••• 50 
22. Curricula Followed by Graduates and Non-
Graduates Represented in This Study ••••• 52 
23. What Former Students Think About Courses Taken 
in High School • • • • • • • • • • • • • • • • 53 
24. Frequency of Subjects Which the Graduates 
Consider to Be of Greatest Value in All Phases 
of Daily Living ••••••••••••••• 56 
25. Frequency of Subjects Which the Non-Graduat~s 
Consider to Be of Greatest Value in All Phases 
of Daily Living ••••••••••••••• 57 
; 
vi 
Table 
26. Frequency of Activities Which the Graduates 
Consider to Be of Greatest Value in All 
Phases of Daily Living •••••••••• 
• • 
27. Frequency of Subjects Considered by the _ 
Graduates to Be of Least Value in All Phases 
vii 
Page 
58 
of Daily Living • • • • • • • • • • • • • • • 59 
28. Subjects Offered and Which the School-Leavers 
Included in This Study Wish They Had Taken • • 61 
29. Subjects Not Offered But Considered Helpful in 
Training for Occupations Chosen by the 
Graduates and Non-Graduates • • • • • • • • • 63 
30. High School Subjects Which Have Been of Most 
Help to Boys and Girls Seeking Employment 
31. Topics, Subjects, and Activities Which Former 
• • 64 
Students Think Were Given Too Much Emphasis. • 66 
32. Suggested Improvements of Subjects Now Offered 
in South Portland High School As Reported by 
the Graduates and Non-Graduates • • • • • • • 67 
33. Frequency of Suggested Improvements ~bich Former 
Students Reported for the Subjects Now offered 
in High School • • • • • • • • • • • • • • • • 70 
34. Frequency and Percentage of Reasons Given by 
Non-Graduates As to ~by They Left School ••• • 73 
35. Last Grade Completed by 42 Non-Graduates 
Arranged by Sex • • • • • • • • • • • • • • • 75 
36. Kinds of Schools Attended by Graduates and Non-
Graduates Included in This Study • • • • • • • 77 
37. Location · of Schools Attended by Graduates and 
Non-Graduates • • • • • • • • • • • • • • • 78 
38. Frequency of High School Experiences That Are 
Proving Most Helpful to Former Students Now 
Attending College • • • • • • • • • • • • • • 81 
39. Frequency Listing of Suggested Ways in Which the 
School Can Be of Greater Service to Those Now 
in School As Reported by the Graduates and 
Non-Graduates • • • • • • • • • • • • • • • • 83 
CHAPTER I 
UTTRODUCTION 
1. Statement of the Problem 
This study is an attempt to determirr.e whether or not 
the graduates ru1d non-graduates of South Portland High 
School think the instructional program of the school is 
providing them with adequate preparation in solving their 
educational and vocational adjustment problems. 
Some measure of the effectiveness of the school's 
efforts can be ascertained by judging the success of the 
youth who leave its surroundings to seek adjustment to adult 
life. To what extent these former students succeed in 
making the step will determine how well the secondary school 
administrator is discharging his obligation. Ralph W. y 
Smith, Attendance Counselor in the San Diego City Schools 
has written: 
"The conscientious public secondary school admin-
istrator must concern himself with the problems of 
yesterday 's student as well as those currently enrolled. 
His interest in them must encompass not only their 
specific needs and problems, but also their general 
progress and adjustment." 
1/Ralph w. Smith, Gone But Not Forgotten! National Associa-
tion of Secondary School Principals, Bulletin No. 171, 
(May, 1950), p . 108. 
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As a sequel to the study made by Alice G. Robinson, 
it was felt that some of the former students of Soutl1 Portland 
High School should have the opportunity to make an appraisal 
of their high school experiences so that mhose who are now in 
school might receive the benefits of their suggestions. This 
inquiry seeks to discover such pertinent information that 
will help to realize these objectives: 
1. To gain an understanding into the educational and 
vocational problems encountered by a typical 
graduating class. 
2. To evaluate the effectiveness of the present 
instructional and guidance program, and suggest 
ways of revising and enriching the present courses. 
3. To provide a basis for the in-service growth of 
the faculty to better prepare students for life 
problems. 
In the solutions of these problems, a number of sub-
ordinate factors will need to be considered if some definite 
conclusions are to be reached. 
1. ~fuat is the presen t status of these former students 
included in this study? 
2. What do they think about the occupational planning 
that was done in high school? 
l/Alice G. Robinson, A Survey of the Guidance Services i~ 
South Portland Hi gh School 3 South Portland, Maine, Unpublished Service Paper, Boston University School of Education, 1949 . 
3. In what full time employment have they been 
engaged? 
4. Do their present jobs offer chances for promotion, 
and what training do they consider as having been 
most helpful? 
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5. How do the occupational adjustments of the graduates 
compare with the non-graduates? 
6. How do these former students evaluate the courses 
and subjects taken while in school? 
7. vVhat further training beyond high school is being 
sought by them? 
8. What suggestions are made by former students for 
the improvements of what is being done in school? 
Scope of the study. -- For this study, the Class of 
1948 at South Portland High School was selected as a typical 
post-war representative. The writer felt that this class 
had been out of school a sufficient length of time to allow 
for some occupational adjustment and, f or those engaged in 
higher education, an opportunity to decide and prepare for 
their life work. 
The writer thought best to limit this study to one 
class of two hundred forty-three former students of the Class 
of 1948. This number includes the graduates as well as the 
non-graduates who failed to complete four years of study and 
did not receive a high school diploma. Those who transferred 
to another school were not included in the study. Any 
4 
student who had been in the ~lass of 1948 for ten or more 
days was considered a mamber of thi• class and a former stu-
dent, whether or not he graduated. 
This inquiry has been limited to the sb~dy of two hundred 
forty-three former students of but one class, in the hope that 
a more intense re-contact could be made of those persons who 
did not return the form promptly. 
Justification of this study. -- Future planning and 
changes in the high school program of the City of South 
Portland can best be made on the basis of find :ings of a 
follow-up study. Through the medium of such a study, it can 
be determined whether or not the school is preparing the 
youth of the community for the problems they must fac~ after 
graduation. The success or failure of students is a reflec-
tion on the character of the school's program. To maintain 
the confidence and respect of the community, the school must 
show an interest in its former students, the taxpayers and 
voters. Unless these school leavers are contacted systema-
tically, we cannot effectively judge the worth of the present 
program. 
The follow-up study is instrumental in providing suffi-
cient information for counseling individuals who are now in 
school. A knowledge of job opportunities and the location 
of the kinds of schools which former students attend will 
enable authorities to give advice with greater confidence and 
5 
assurance. Problems encountered at work, in higher education, 
in the service, or in the home, can be reported by for.mer 
students with a great deal of confidence that their names will 
not be used in the report. Their opinions can serve as the 
bases for removing old and dying materials to be replaced by 
new. 
Ward G. Reeder points out why we need the follow-up 
study. 
"Evaluation of the achievement or pupils is 
necessary for s·everal reasons. It ascertains the 
extent to which objectives of the school have been 
accomplished, • • • • and the efficiency of a school 
or school system must be evaluated in terms of the 
effect upon the pupils." 
2. Methods Employed in This Study 
Preparation of the Follow-up. -- The planning of the 
follow-up study must take into consideration the inclusion 
of those activities which are intended to acc~plish essential 
objectives. Therefore, desirable preliminary procedures are 
necessary in drawing up the instrument that will help the 
investigator realize the purposes of the study. Such pre-
cautionary steps, it is found, pay dividends in the way in 
which they help to implement the findings of the research. 
After studying the techniques or form construction, the 
i/Ward G. Reeder, The Fundrunentals of Public School Adminis-
~ration, The MacMillan Company, 1941, p. 578 
writer drew up a tentative blank which was tried out in a 
research class to obtain the reactions and recommendations 
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of these people. Twenty-eight members of this class com-
pleted the inquiry and filled out an evaluation form offer-
ing their suggestions and criticisms. On the basis of their 
evaluations, several items were reworded to secure a desired 
response, and several others were found necessary pertaining 
to promotion on the job. Authorities agree that this pro-
cedure of preliminary trial does much to insure the validity 
and reliability of the form as well as increase the probably y 
number of returns. Good, Barr, and Scates have stated: 
"An experienced worker will not hope to prepare 
such an instrument and have it perfected through his 
thinking alone; (rather) he will •••• seek the 
critical reactions of many persons, as well as secure 
the desired responses from others, in a preliminary 
way, before trusting his schedule to actual use." 
Upon the suggestion of the writer's faculty adviser, 
the main headings of the inquiry form were broken down into 
sub-headings, and it was later found that this arrangement 
facilitated the summarizing and tabulating of responses. 
Use of the inquiry form was thought most desirable for 
securing data needed in solving the problem. The number of 
school leavers investigated and the geographical spread of 
these individuals assured the writer that the use of the 
i/Carter V. Good, A.S. Barr, and Douglass E. Scates, The 
Methodology of Educational Research, Appleton-Century-Crofts, 
Inc., New York, 1941, p. 339 
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form was most feasible and could be supplemented by the 
interview, if found necessary, to increase the number of 
returns. By incorporating the use of check marks and moti-
vating the former students to complete the form, a greater 
percentage of returns were sought. The instrument was 
written in simple language and divided into sections of 
related items; it was felt that these considerations en-
couraged many to become respondents. 
The form, as sent to the graduates and non-graduates, 
consisted of four sections, namely: Personal Information, 
Occupational Choice, Vocational Experience, and Educational 
Experience. The initial inquiry was mimeographed and 
required four and one-half separate pages. This was y 
accompanied by a transmittal letter signed by the Super-
intendent of Schools, the Principal, and the Writer. The 
second copy of the form mailed was mimeographed on both 
sides of the page and thus reduced the bulk of the envelope 
and the cost. The second form was also accompanied by a y 
follow-up letter. 
Fram .the section concerning Personal Information, the 
writer hoped to obtain necessary data for classifying the 
respondents and categorizing their responses. Many significant 
!/See appendix 
g/Ibid 
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comparisons can be realized by this procedure. Occupational 
Choice pertains to the guidance functions of the school; 
responses under this heading should indicate how the former 
students e~aluate the present program, and how well the school 
is fulfilling its obligations. The section entitled 
Vocational Experience is obtained through the answers to 
questions, opinions, and suggestions of these school leavers. 
The last item was included so that the respondents would have 
the opportunity to express themselves in their own words, and 
it was found in the early returns that many interesting side-
lights were being contributed to the main issues of the 
study. 
Each section of the inquiry was constructed with certain 
objectives in mind, and the individual items were related to 
the subordinate problems that were previously formulated. 
Each question sought specific information that was thought 
necessary to the solution of the main problem. 
The nrunes of former students in the Class of 1948 were 
obtained from school cumulative record cards. Information 
was found on all those who had attended school ten or more 
days, but former students who had transferred to other high 
schools outside the city were not included in this study. 
On ~ three by five card, the following information was 
recorded: name, date of birth, address of parent or guardian, 
curriculum followed, previous school, date entered, date 
leaving, and reason for leaving. Space was provided for a 
corrected address and the date when the form was returned. 
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The names of sChool leavers were checked in the city 
directories of the past three years. The local telephone 
directory fUrnished some corrected addresses while the loca-
tion of some graduates and non-gradua tea was established by 
telephone calla made to parents, relations, and former 
neighbors. All but eight of the total membership were con-
tacted through the mail and six or this number were non-
graduates. 
Description of the group studied. -- The Class of 1948 
was chosen for this study as being representative of recent 
graduating classes since the end or World War II and, also, 
would reflect a change in subject matter made during the 
war years. 
Non-graduates as well as the graduates are considered an 
important part of this study tor, it is felt, that the school 
has as much responsibility for those leaving before gradua-
tion as it does for those who remain to complete the four-
year course. The effectiveness or the present guidance 
program can best be judged by determining whether all the 
students are being prepared to meet the problems of life. 
Table 1 shows the number of graduates and non-graduates who 
were included in this survey. 
Table 1. Graduation Status and Number of Boys and Girls 
Included in This Study 
Graduation Status Boys Girls Total 
( 1) (2) (3J ( 4) 
Graduates .  • • • 68 83 151 Non-Graduates • • 56 36 92 
Total • • 124 119 243 
The total number of boys in this study approximates 
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the number of girls as shown in Table 1. Of the graduating 
group, the girls exceed by 15 the number of the male popu-
lation, but the opposite seems true among the non-graduating 
boys, that is, there are 20 li.One:· boy drop-outs than girl 
drop-outs. The total of 92 non-graduates shown in column 
(4) represents 37.4 per cent of the membership of the 1948 
Class. Why does such a large number find it necessary to 
discontinue training in a community that offers so few work 
opportunites and further training advantages? Other chapters 
in this study endeavor to answer this question as well as 
others. 
On September 17, 1950, the local newspaper carried a y ' ' 
news item about the study being made. The following day, 
two hundred three forms were mailed and forty were delivered 
to former students living in the vicinity of the writer. 
ysee appendix 
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With each form was a transmittal letter stre·ssing the impor-
tance of the individual return, and a stamped self-addressed 
envelope was enclosed for the return of the inquiry. 
One hundred two respondents or 45.2 per cent had made 
returns within eighteen days of the first mailing • . After 
checking and verifying the addresses of the graduates and 
non-graduates, a follow-up letter and second inquiry form 
were sent them three weeks after the newspaper announcement. 
Although the content of the :f'Q'nm remained unchanged, its 
size had been reduced from four and one half to two and one 
half pages; this reduction was accomplished by mimeographing 
on both sides of the page. A stamped self-addressed envelope 
was enclosed for the return. 
The writer felt that the decrease in the size of the 
form, the encouragement given in the second letter, and the 
number of contacts made by telephone did much to increase the 
number of returns. Many forwarding addresses of former 
students were obtained in using the latter method, especially 
those who were attending institutions of higher education or 
who were in the Service. The cut-off date for the return of 
. the forms was December 22. 
Some measure of the interest shown by former students 
in their alma mater is indicated by the number of returns 
found in Table 2. The fact that 82.7 per cent of the 
graduates filled out and returned their inquiry form should 
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give evidence of the value of this study in planning desirable 
Changes to meet future needs of the students now in school. 
Both the boy and girl graduates returned over three fourths 
of the forms sent. 
Table 2. Number and Percentage of Returns from Graduates 
and Non-Graduates Arranged by Sex 
Number Total 
Graduation Status 
Boys Girls 
( 1) _121_ J3l ~{ 4) 
Inquiries sent 
Graduates • • . • • • • • 68 83 151 
Non-Graduates • • • • • • 56 36 92 
Inquiries ~eceived . . . . 
Graduates • • • • • • • 54 71 125 
Non-Graduates • • • • • • 24 18 42 
Percentage of returns 
Graduates • . • . • • • • 79.4 85.E 82.7 
Non-Graduates • • • • . • 42.8 60. 45.6 
Although the number of non-graduates returning was 42, 
or 45.6 per cent, the number of returns credited to the 
girls amounted to 50 per cent as compared with the 42.8 
per cent of the boys who evaluated their high school ex-
periences. This lack of cooperation on the part of the 
non-graduates would seem to indicate that as the length of 
time out of school increases, there is a decreasing 
interest 1n the affairs of the school; eonsequentl7 the per-
centage of non-graduates represented is much less than the 
graduates included in this study. 
A further c1assif1eat1on ot the inquiries and responses 
1n th1• a tu.dy would seem necessary in order to gain a more 
complete picture of former students. POl' this reason, the 
total returns and percentages ot' both sexes are shown. in 
Table 3. 
~able 5. »umber and Percentage of Por.mer 
Students Arranged by sex 
Number ot Inquiries 
Sent 
' 
Returned Per Cent 
_( _l.J (2) (3) (4) 
--· 
-
Bop ••• 124: 78 62.9 Girls ••• 119 89 74.8 
Total 243 16'7 .68.7 
A study or Table 3 would reveal that there were more 
boy-s than girls in the Class of 1948. "but there were .fewer 
DOJS who returned the inquiry form. Ot r the 243 blanks 
origina1ly sent. a total of 167, or 68.7 per cent, were 
returned by both sexes, and it is on the basis o.f their 
replies that the writer seeks to realize the objectives ot 
this study. 
13 
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3. Review of Related Studies 
In 1949, a survey of the guidance services in South 
Portland High School was conducted by Alice G. Robinson. 
y 
A faculty committee of five checked and evaluated the 
guidance services and approximately half the students in 
the sChool completed a questionnaire. The investigator's 
appraisal of the program revealed that several guidance 
areas were not well provided for. Deficiencies were noted 
in several departments: 
1. Evidence showed that there was insufficient 
information on local labor needs and 
training. 
2. A lack of well-coordinated efforts and 
practices in placement was evident. 
3. No provision had been made for follow-up 
services. 
4. The services of the present guidance facili-
ties have not been available to many 
students who need and desire such service. 
Without the services of a progressive guidance director 
and the cooperation of the faculty and admi nistration, the 
school cannot hope to meet the needs of youth in the 
community. \~en "40 per cent of those entering the ninth 
grade fail to remain for graduation, there is a need for 
the school to examine its present philosophy of education; 
1/Alice G. Robinson, A Survey of the Guidance Services in South 
Portland High School~ South Portland3 Maine, Unpublished Service Pap er Paper, Boston University School of Education, 
1949 
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is this education for all youth?" This consideration 
l5 
should be given more weight in view of the returns from the 
inquiry which showed that academic work was prestiged to the 
exclusion of other vocational interests. 
One of the outstanding s~ldies made in recent years i s 
:?:! 
that of Douglass, Otto, and Romine. In their surveys of 
561 secondary schools, it was found that youth were not 
faring so well. In many instances, there was a tendency to 
favor a more progressive curriculum, but the traditional 
type was more often adhered to. Some of their findings 
included these: 
1. The high school has not yet adopted its curriculum 
to meet the needs of youth, and that too often, 
success in secondary schools is measured by the 
number of units completed. 
2. The growth of curriculum in secondary schools in 
the United States is due to many having different 
titles only. 
3. Very few schools adopted their English, mathema-
tics, and science course, to vocational purposes. 
Even more significant was the Regents' investigation 
into the character and cost of education in the State of 
ij 
New York. In June, 1936, some 23,000 pupils representing 
1/A.G. Robinson, op. cit., p. 90. 
2/Karl R. Douglass, Henry J. Otto, and Stephen Romine, · 
1reurriculum Status and Description", Vol. XVIII, No. 3, 
Review of Educational Research, (June, 1948), pp. 231-242. 
3/Ruth C. Eckert, and Thomas O. Marshall, wnen Youth Leave 
School, The Regents' Inquiry into the Character and Cost 
of Education in the State of New York; New York: McGraw-
Hill Book Company, 1939, XVII - 360 p. 
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fifty-one selected communities were given a battery of tests 
to determine their achievements, interests and plans. Over 
a period of some months after graduation, these people were 
interviewed and a census card was filled ' out with data con-
cerning their academic achievements, family background and 
general readiness for adult responsibilities. After various 
data had been collected and summarized, Eckert and Marshall 
reported their findings in "When You'l;h Leave School." Although 
the publication dates back prior to World ·war II, some of 
their findings are significant, and the findings would 
include these: 
1. Young people neglect to follow up the activities 
begun in high sChool. Evidence showed that they 
lacked the resources to continue to do so and 
they received but little systematic help from 
adult groups. 
2. School le avers more often accept the employment 
they can find and less often, the kind of work 
they were trained to do. 
3. The majority of pupils left school with no plans 
and felt that it was a disgrace to seek help or 
advice. 
4. A large percentage of youth stated that economic 
security was their most urgent personal need. 
In 1938, The American Youth Commission of the American 
Council on Education was alarmed over the lack of knowledge y 
concerning the conditions about youth. Howard M. Bell 
1/Howard M. Bell, Youth Tell Their Story, American Youth 
Commission, American Coundil on Education, ·washington, D. C., 
1938, 273 p. 
was appointed to carry on a study of the conditions and 
attitudes of some 13,000 people in Maryland between the 
ages of 16 and 24. With the assistance of 35 carefully 
trained personnel, Bell sought to find out what the needs 
of youth were and how these needs were being served by the 
schools they attended. In his report, "Youth Tell Their 
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Story," Bell gave the Commission some concern. Some of the 
more significant findings of this report are given here: 
1. The highly selective character of the secondary 
school was adapted to a small minority of the 
population. 
2. The study revealed the lack of appropriate and 
adequate vocational training. The type of job 
which youth had, had little relationship to the 
training that had been received. The secondary 
school seemed ill-suited to a large percentage 
of those attending. 
3. Out of every twenty youth between the ages of 16 
and 24 who had Je ft school, eight never got beyond 
the eighth grade, and five entered high school 
but did not graduate. 
4. For every twenty-five youth who left school, ten 
did so because of economic needs, and . six left 
because of lack of interest. 
4. Need of Follow-Up Studies in Evaluating 
the Present Curriculum 
The follow-up study has come to be considered a 
dependable and almost indispensable means of securing 
adequate information about out-of-school people. The con-
stant flow of literature on tbe subject seems to indicate 
that the place of the follow-up study is well established 
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among most progressive educators, not only as a guidance 
factor, but also, of no less importance, as a means of 
evaluating the effectiveness of the instructional program y 
of the school. Hayes, Landy, and Berry have pointed out 
the value of the follow-up study. 
"A study of out-of-school youth serves both 
these purposes: it provides and opportunity for 
the collection of new curriculum material and 
topics of study, and makes possible an evaluation 
of school practices in terms of the behavior of 
former students, •••• it provides for improve-
ment of the school program and because of the way 
it stimulates the professional development of 
those engaged in it, •••• these studies ••• 
emphasize the importance of the school being of 
service to recent school leavers and provides an·: 
opportunity for such service to be given." 
Assumptions made. -- This work of assisting youth in 
making better occupational adjustments upon leaving school 
is not only a necessary job but, also, one of the most 
difficult which administrators and guidance personnel have 
had to face. Frequently the charge is made that secondary 
schools do not know what has happened to those who have 
left school in past years. In many schools this condition 
has prevailed to some extent due to a lack of the necessary 
personnel or a failure to take advantage of existing 
facilities. If we are to meet the challenge of responsible 
education, youth must be given the help they need to 
1/Byron c. Hayes, Edward Landy, and John A. Berry, The 
School Follows Through, National Association of Secondary 
School Principals, Bullet:tn No. 101, (November, 1941), 
p. 7 
discover their problems and make the necessary adjustments 
that will enable them to acquire the status of adult life. 
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Much information, both of an educational and vocational 
nature, can be obtained from a study of school leavers who 
have had new experiences in further training or on the job. 
These new practices, techniques, and materials can be made 
available to those studentsstill in school. Thus, they can 
be better prepared to deal more intelligently with the 
occupational problems which they will have to meet on leav-
ing school. A constant awareness of the difficulties 
encountered by these former students will provide the inves-
tigator with the kind of material that is essential to the 
enrichment of the curriculum. 
Community and school setting. -- The City of South 
Portland, with an estimated population of 23,000 is a part 
of greater Portland -and serves as a residential area for a 
large percentage of those employed in the City of Portland. 
In 1898, South Portland became separated from the Town 
of Cape Elizabeth and, since that time, it has become the 
fourth largest city in the state, its population incr easing 
347 per cent in the past fifty years. Seventeen years ago, 
the City came under the council-manager form of government. 
The five members elected to the Board of Education 
appoint the superintendent of sChools who acts as the 
secretary to the Board. He is responsible for the entire 
functioning of schools including the erection, remodeling, 
and maintenance of school buildings. 
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South Portland High School, the only high school in 
the city, has an enrollment of 975 students in four grades, 
IX, X, XI, and XII. The faculty of 39 members offers four 
courses, namely: general, commercial, college, technical, 
and college academic. The duties of the principal are 
administrative, and he is assisted by two sub-masters 
whose duties are those of checking absences and reporting 
these to the attendance officer. The present teacher-pupil 
ratio is 24.7. 
Each year one of the four teachers, who act as class 
advisers, is assigned to the incoming class. This teacher 
moves with that class for the four years and advises the 
students concerning their social activities. 
Three counselors coordinate their efforts in the 
handling of students' problems. One of these teacher-
counselors has two free periods each day to study and help 
girls with general problems; another, with no free time 
available, handles boys' problems. A third member of the 
faculty advises students on college problems only. 
The diversity of student organizations in the school 
provides an opportunity for the student to engage in 
extracurricular activities. The accomplishments of the 
band and glee club are most outstanding, with their 
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activities being financed by mothers' clubs. The sChool 
has no parent-teacher association. 
The success of the school's athletic teams in inter-
scholastic sports is paralleled by the school spirit and 
keen interest shown by students and adult organizations in 
the community. Outdoor recreational facilities are pro-
vided in all sections of the city. 
Income sod operations of the city government in 
recent years has placed the City in a very favorable y 
financial position. Construction on a two-year junior 
high school has begun and will be completed in 1951. This 
need is one of many that seem; to arise from ap ever-
increasing population which, with its multiple interests, 
needs, and abilities, will necessitate a revision of the 
present high school progrrun to satisfy its demands. 
1/Annual Report, City of South Portland, Maine, 1949, p. 8 
CHAPTER II 
AN ANALYSIS OF THE DATA 
1. Personal Informfttion on Occupational Choice 
Location and status of former students. -- As the 
inquiry forms were received in the mail, the addresses 
found on page one were compared with those on the three-
by-five filing card referred to in the previous chapter. 
New addresses were written under "Corrected addressn on 
the reverse side of the cards, and any changes noted 
were made available to the guidance department towards 
furthering its efforts for a continual follow-up 
schedule. 
Previous groupings of school leavers have been made 
on the basis of graduation status and sex. Further divi-
sions are necessary if the study and treatment of written 
replies and tabulations are to be made meaningful. 
To enable the investigator to obtain an overall pic-
ture of the mobility of former South Portland High School 
students, the addresses given by them on page one of the 
inquiry form were classified according to specific geogra-
phical areas. The percentages shown in Table 4 were 
figured on the basis of the 75 graduates and 37 non-
graduates who were most likely to be employed locally, that 
-22-
23 
is, in the vi cinity of South Portland and Portl and . Those 
attending s chool or in the armed services have been omitted 
from this grouping. 
Table 4 . Distribution of Graduates and Non-Graduates 
According t o Location 
- Graduates 'Non - Total 
Location Graduates 
J:ilum- Per Num Per Num- .Per 
ber Cent ber Cent ber Cent 
{ 1) ( 2) .t 3) ( 4 ) ( 5) (6) _( 7 J 
South Portland • . . . • 58. 77.~ 25 67 . 5 83 74.1 Cumberland County • • • 8 10. tt 6 16.3 14 12.5 
Maine • • • • • • • . • 4 5.~ 2 5.4 6 5.4 
Other New England Stat es 3 4 . ( 1 2.7 4 3.6 
Outside New England • • 2 2 . 'i 3 8. 1 5 4 . 4 
Total • . • 75 100. 37 100. 112 100 • 
A study of Table 4 shows that 77.3 per cent of the 
graduates who are in the present labor market are now re-
siding in the vicinity of South Portland and Portland, and 
87.9 per cent of these indi viduals remain in Cmnberland 
County. The non-graduates follow in much the same pattern 
as the graduates; 83.7 per cent of those in the present labor 
market are now residing in the vicinity of Portland and South 
Portland, and only 16.2 per cent have left this area. 
The fact that such large numbers terminate their 
formal education and seek employment and citizenship in the 
community should prove of vital interest to school adminis -
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trators and faculty members. Therefore, teaching and learn -
ing situations should stress effective community living and 
adjustment rather than the academic ucontent . of subjects . 
The succe·ss or failure of former students in homemaking, 
on the job, or in higher education is a reflection on the 
effectiveness of the school's progrrum to prepare youth for 
life's problems. Failure in any of these areas might suggest 
a need for strengthening cer tain offerings in the curriculum. 
Since not all students will s eek further education, certain 
basic training should be offered for those who will need to 
know how to run a home and maintain sotmd family relation-
ships. Table 5 shows the marital status of the individuals 
included in this study. An examination of the figures would 
seem to indicate that many former students plan marriag e early . 
Table 5. Marital Status of Graduates and Non-Graduates 
Included in This Study 
-
Graduation Status Sing:le Married 
Num- Per .Num- Per 
ber - >Cent ber Cent 
( 1) J.2J 13]_ _( 4) (5) 
Boys 
Graduates • • . • . • 45 83.3 9 16.7 
Non-Graduates • • • • 15 62.5 9 37.5 
Girls 
Graduates • . . • . • 55 77.5 16 22.5 
Non-G,raduates . . . • 3 16 . 7 15 83.3 
Total 
Graduates • . . . . • 100 80.0 25 20.0 
Non-Graduates • . . • • 18 42.8 24 57.2 
-~-
• 
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Table 5 shows that one fifth of the graduates and almost 
thl"'ee fifths of the non-graduates were married at the time 
this survey was made. Of the total number responding, 
approximately 30 per cent had assumed the status of married 
life within two and one-third years from the graduating 
date of the class. 
In view of the fact that so many of the non-graduates 
and graduates seek an early marriage, instruction in home-
making and family relations should be offered during the 
first and last years of their high school courses . In 
another chapter, an attempt will be made to show the 
grades in which students terminate their formal education. 
Additional information on the status of former students 
can be found in a study of Table 6 which concerns education 
beyond high sChool, employment, service and homemaking. 
Table 6. Distribution of Graduates and Non-Graduates 
According to Sex and Present Employment 
. 
-
Graduation Student Employed Not Armed Housewife* 
Status Employed Services 
Num- Per Num- 'Per Num- Per Num- Per Num-
ber Cent ber Cent ber Cent ber Cent ber 
~1) (2) _(3) ~4) J5) \BL -rrrc (8) (9 ) , (10) 
Boys ., .. 
Graduates. • 23 42.6 17 31.,5 1 1.8 13 24.1 0 
Non-Graduates 2 8.3 12 50.0 2 8.3 8 33.3 0 
Girls c 
Graduates. • 23 32.4 39 54.9 1 1.4 1 1.4 11 
Non-Graduates 0 o.o 6 33.3 0 o.o 0 o.o 13 
Total 
Graduates. • 46 36.8 56 44.E 2 1.6 14 11.2 11 
Non-Graduates 2 4.8 18 42.£ 2 4.8 8 19.1 13 
I 
. - - --- '--·- ·-'-· 
*Four of the girl graduates and one non-graduate were employed and 
housewives. 
Per 
Cent 
(11) 
o. 
o. 
15.5 
66.7 
9.0 
30.9 
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Table 6, column (1) shows an equal number of boy and 
girl gradua t es continuing in further education after gradu-
ation from high school. Although there are fewer boys 
presently employed than the number attendin g high institu-
tions, this difference may be explained in part by the large 
number now in the armed services, column (8). A comparison 
of the figures in columns (3) and (5) for the girl graduates 
would i mply that more girl students t,we.ra .. . engag·ed: t. in voca-
tional training in high school than in preparing for 
college. 
Although this study is on much too small a scale from 
which to draw broad conclusions, it might be reasoned that 
of the group studied, the majority seem to stay in the 
vicin ity of Portland and South Portland (table 4) seeking 
employment in the local labor market. Table 6 shows that 
44.8 per cent of the graduates and 42.9 per cent of the 
non-graduates are employed, and 36.8 per cent of the 
graduates and 4.8 per cent of the non-graduates are engaged 
in further training. 
Since there is less than a maj ority of students con-
tinuing their education beyond the high school, adequate 
provision should be made for those who will be seeking 
employment opportunities upon graduation. A diversified 
training program with e xploratory courses that will meet 
the varied needs and interests of all youth, and the 
whole youth, will provide the training and expe~ience ro~ 
pa~ticipation in the life and activities of the community. 
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Findings on occupational choice. -- An important func-
tion of the seconda~y school is to assist its youth to 
become better adjusted occupationally. To what degree 
former students plan for this adjustment with the assistance 
of the school may be found in their replies to the questions 
found in- the inquiry form. The tabulation of these responses 
should help in making an appraisal of guidance service ·by 
(1) dete~mining the numbe~ of rormer students who have made 
derinite plans toward the selection of an occupation, and 
(2) whethe~ the decisions made in high school have been 
followed in the di~ection of satisfactory, occupational 
adjustment. 
Table 7 shows to what extent the planning of forme~ 
students is consistent with claimed occupational interes.ts. 
Table 7. Stability of Occupational Interests Shown by 
Graduates and Non-Graduates S'ince Leaving High 
School 
·- -~ .. 
Occupational Graduates Non-Graduates 
Interest 
Number Per _f2.ent Number Per Cent 
(lJ (21 J3) J4J (5) 
Occupational choice made 
in high school • • • • 93 74.4 31 73.8 
SanLe now as in high 
school ·• . . . • • ~ 39 31.2 I 8 19.0 
(concluded on next page) 
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Table 7. (concluded) 
Occupational Graduates Non-Graduates 
Interest 
Number Per Cent Number Per Cent 
(1) {2) _l3l J4)_ (5) 
Different interest than 
in high school • • • • 34 27.2 9 21.4 
Undecided at time of 
SUr'Vt/Y • • ••• • • 23 18.4 7 16.4 
No reply • • • • • • • 9 7.1 3 7.3 
Of the 125 graduates included in this study 1 74.4 per 
cent have indicated that they made a choice of an occupation 
while in high school. A further examination of the statis-
tics in columns (2) and (3) would show that 27.2 per cent 
of these people have a different occupational interest and 
only 31.2 per cent have followed up their original choice 
made in high school. Almost one fifth of these individuals 
had made no decision at the time of the survey. 
A tabulation of non-graduate responses showed that only 
19 per cent of their number continued in the occupation of 
their choice# and 21.4 per cent had a different interest. 
These facts as reported by the graduates and non-graduates 
would lead the investigator to believe that there is much 
that can be accomplished by helping each student plan and 
prepare for some occupation of his choice. 
An inquiry was made of the source of help received by 
former students in planning their occupational choice. A 
desire for assistance from high school teachers is evidenced 
by the number of times these people have sought their help. 
Additional facts concerning this kind of planning is obtained 
by referring to Table 8. 
• 
Table 8. Distribution of Former Students According to 
Sources and Frequency of Help in Occupational 
Planning 
Fre.c;uency 
Source 
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Number Per Cent j_l) 
- -----
_ _l_?l (3) 
Parents • . . . . . . . . . • 55 27.4 
High school teachers • . 0 • 33 16.5 
Friends • • . • . . . . • • • 32 15.9 
Reading • . . . . . 0 . . . • 25 12.5 
Relatives (other than parents) 14 7.0 
Armed Services • . . . 0 • • 14 7.0 
Respondents' decisions • . • 14 7.0 
Other assistance • • . • . • 14 7.0 
From a study of Table 8, it will be seen that the 
graduates and non-graduates depend on more than one source 
of help for their occupational planning . Although these 
people seek the aid of their parents more often, the 
assistance given by teachers ranks second and seems to 
indicate the confidence which they place in their advisers . 
Further evidence of guidance services might be found in 
reading material made available and acknowledged by 25 
individuals reporting this help. In the order of frequency, 
the first four sources of help were parents, high school 
teachers, friends, and reading. 
In view of the data presented in Tables 7 and 8, it 
would seem that the school assumes an . i~portant ro.le in 
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assisting its students with their vocational planning. 
Because students must sooner or later face the facts, school 
counselors must be able to offer such help as is consistent 
with the needs, interests,. and abilities of the counselees. 
To render such service efficiently, the .school should dis-
cover ~he occupational aptitudes of each individual and 
compare this information with his occupational choice. The 
results of such studies can be made more purposeful in a 
well organized vocational guidance program that strives for 
realistic planning. 
Only a partial picture of guidance service can be 
gained by reviewing the facts concerning occupational choice. 
Due consideration must be given to other problems which are 
encountered by students endeavoring to make adjustments to 
life situations both in school and the community. In Table 
9, the former students included in this study have expressed 
their views of the counseling received by them in educational, 
vocational and social matters. The responses of the gradu-
ates and non-graduates in this table represent 96.4 per cent 
of the total return of the inquiry. 
r 
• 
Table 9. Extent to Vfuioh Counseling Has Been Helpful 
to the Graduates and Non-Graduates 
--
-~ 
-
Graduates Non-Graduates 
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Extent of Help Number Per Cent Nu.rn.ber Per Cent 
(1) -(2)- -2 ' (3) -·- ( 4 ) ---csy-
None in high school. • • 20 16.7 5 12.2 
Not helpful at all • . • 7 5.8 2 4.9 
Very little help • . • 19 15.8 5 12.2 
Some help . • • 0 • • • 53 44.2 18 43.9 
Extremely helpful 0 . 0 21 17.5 11 26.8 
Total 0 . • • 120- - f--·100-.0 41 - 100.0 
-- - - · 
The statistics shown in the above table would seem to 
indicate that the maj ority of both graduates and non-gradu-
ates had received some help with their educational, 
vocational, and social problems. One sixth of the number 
in column (2) claimed that they had received no counseling 
in high school, while approxi~ately one eighth of those in 
column (4) were of the same opinion. The fact that so 
many of these people depend on their parents for advice in 
occupational planning , as shown in Table 8, might point to 
weaknesses in this phase of the counseling services, more 
so than in the educational and social departments. The 
elimination of this deficiency might be realized by 
initiating a program in sound vocational guidance • 
• 
• 
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Following this item concerning the extent to which 
counseling had been helpful in high school, the graduates 
and non-graduates were asked: rrTo what extent do you feel 
a high school should attempt to help its students solve 
their educational and vocational problems?tt Table 10 
shows the results of the tabulations to this inquiry. 
Table 10. ·Extent to Which Graduates and Non-Graduates Feel 
the School Should Help Its Students Solve Their 
Educational and Vocational Problems 
- -- - -
Graduates Non-Graduates 
Extent of Help 
,...... 
Number Per Cent Number Per c 
N l2)_ -- ~3) - ~---(4)- - 15) 
None • . • • • . . • • 1 0.8 2 5.0 
Very little • . • . . • 3 2.5 0 e.o 
Some . . . . . . • . . 11 9.1 2 5.0 
Much • . . . . . . . • 29 24.0 8 20.0 
Very much • . . . • . • 77 63.6 28 70.0 
Total . . . . . • 121 100.0 40 wo.o 
Most school leavers agree t hat t h e school should give 
its students counseling in high school. Approximately 95 
per cent of both groups shown in Table 10 take this atti-
tude, and only a very small percentage would seek little 
or no help. 
A comparison of facts brought out in Tables 9 and 10 
would lead the investigator to believe that a discrepancy 
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exists between the counseling services that students desire 
and those that are actually made available to them. Either 
the present services are inadequate or there is need of a 
re-distribution of duties among those responsible for 
handling the various educational, vocational, and social 
problems of students. 
2. An Analysis of Vocational Experiences 
Position of school leavers in vocational pursuits. 
The attainment of former students in their chosen occupa-
tions represents to some degree the success of the school's 
program in preparing them for economic stability. Since 
the majority of the graduates and non-graduates ~~ve 
entered employment, facts concerning their experiences are 
needed before the present curriculum can be properly evalu-
ated and a basis for future planning established. The 
importance of such information obtained through follow-up 
studies is implied in the statement of Arthur E. 
. 1f 
Traxler. 
nThe administration .of a school can have no 
clear idea of the worth of its guidance program or 
the mistakes being made or the phases which should 
be stressed more, or those which should be changed., 
unless data are available concerning outcomes, that 
is, concerning what is happening to the product 
of the s .chool. u 
i/Arthur E. Traxler, Techniques of Guidance, New York, 
tiarper and Brothers, 1945, pp . 318-319 
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If our schools are judged to a great extent by the end 
results, then occupational preparation should be considered 
as such and should be systematically studied with the inten-
tion of making improvements. To assist school authorities 
in their ef f orts, this study is made of former South 
Portland High School students with the aim of gathering 
definite information. Such desirable facts are sought that 
will lead to a better understanding of occupational problems 
encountered, kind of work being done, the relation of work 
experiences with the training received, further training 
re quired, and promotion on the job. 
An indication of employment possibilities in the local 
labor market may be found in the responses contributed by 
the graduates and non-graduates when asked how much time 
elapsed between leaving sChool and their first full-time 
jobs. Table 11, which represents 59.2 per cent of the 
graduates and 85.7 per cent of the non-graduates~ shows 
that in very few cases were there long periods of tmemploy-
ment among the graduates. 
• 
Table 11. Average Number of Months After Leaving 
High School Before Graduates and Non -
Graduates Had Their First Full-Time 
Jobs 
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-·--- -
--
Graduation Status Number Average Number 
Reporti..Q.g_ of Months 
(1} (2) (3) 
Girls 
Graduates • • . • • 49 1.7 
Non-Graduates . • . 15 7.2 
Boys 
Graduates • • • . . 25 2.0 
Non-Graduates • • • 21 4.9 
·--- ·--· 
Total 
Graduates • • • • • 74 1.9 
Non -Graduates • • • 36 6.1 
Of the 74 graduates reporting the time elapsed before 
their first full-time job, 19 of these people were employed 
during the summer months and continued on to higher educa-
tion in the fall. Although the number of girls responding 
was almost double the boys, this difference might be 
explained by the greater number of the la.tter in service. 
The girls seem to be able to find ready employment as might 
be expected, in view of their vocational backgrounds and 
the work opportunities available in the community. 
Table 12 shows the kind of employment in which 44.8 
per cent of the graduates and 42.9 per cent of the non-
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graduates were engaged at the time this survey was conducted. 
Thore in the Armed Services are not included in this grouping. 
Table 12. Kind of Full-Time Work Done by the Graduates and Non-Graduates 
at the Time This Study Was M.ade 
--==--==-p·--- -· - --· - - - . ...=.~·· - .. ·-- -----··· ·--. -_...._ _. __ 
Number of Number of 
Kind of ?>fork i-;- '. Grad- Non-Grad- Kind of Work Grad- Non-Gre.d-.:.--
uates uates uates uates 
(1 ) \2) \31 (1 j \2) ·- t---uL ___ 
Office work. . • 18 0 Waitress. . . • • 1 0 
Sales clerk. • • 10 I 2 Truck driver. . • 1 I 1 
Secretary • • • 3 0 Office Mch.repair 1 0 
Te1,ephone opera to 1 2 I 0 Shipper . • • • • I 1 I 0 
I.B.M. operator. 2 0 Re -weaver . • • • 1 0 
Stenographer . • 2 0 General • • • • • 1 0 
Pr inting pressman 2 0 Mill hand . • • • 0 2 
_Photo finishing. 2 0 Short-order cook. 0 1 
Laboratory tech. 1 0 Nurses aide . • • 0 1 
Elevator operator 1 0 Ga s sta .• attendant 0 1 
Packer • . • • • 1 3 Hotel clerk . • • 0 1 
Machine operator 1 0 R.R. messenger. • 0 1 I 
Meat cutter • • 1 0 Decorator . • . • 0 1 
Checker . • • . 1 0 Applicator . . • 0 1 
Laundry work . • 1 0 Laborer . • • • . 0 3 
No reply • . . • 2 0 
!-- ~-~ ~-·--·--
Total . • • • 56 18 
Twenty-five of the 54 graduates represented in Table 12 
were employed in such positions that required the use of 
skills and knowledge acquired in the commercial course; these 
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25 individuals represent 83.3 per cent of the total number 
who pursued those subjects, and returned the inquiry form. 
Placement, it would seem, is less of a problem for these 
people who find such openings as indicated in the above 
table. 
These various jobs just mentioned have been grouped 
according to the classification used by the Bureau of the 
y' 
Census in the 1950 census of the population. Table 13 
shows but one listing under the first three titles because 
many of the former students who might qualify for these 
occupations are still training in colleges and universities. 
A study of these same people five years later would find 
many listed in these categories~ 
Of the total number of graduates employed, 30, or 53.4 
per cent reported that they were engaged as clerical and 
kindred workers as compared with the 2, or 11.1 per cent, . 
of the non-graduates classified in the same category. 
The next largest grouping shown in column (2) were currently 
employed as sales workers representing 17.9 per cent. The 
largest number of non-graduates were included in this same 
classification and they represent 38.9 per cent of their 
total. 
yu.s. Bureau of the Gensu.s, 1950 Census Population, 
Classifice Index of Occupation and Industries, Washington, 
D.c., 1950, pp . x-xiii 
• 
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Table 13. Occupational Classification of Present Jobs Held by the 
Graduates and Non-Graduates in This study 
-- - - -- ·-··- · ·--. 
Graduates Non-Graduates 
Type of Work 
---·-- r-:-----· ---· -·-- ---- .. _ . . -
--Num- Per Num- Per. 
beir Cent ber Cent 
------(1} ___ - (2) (3) (4) J5J 
Professional, technical and 
kindred workers . • . • . . • 1 1.8 0 0 
Farmers and farm managers. . . 0 o. 0 0 
Managers, officials and 
proprietors • • • . • • . • • 0 o. 0 0 
Clerical and kindred workers • 29 53.4 2 11.1 
Sales workers . . . . . . • . 10 17.9 2 11.1 
Craftsmen, foremen, and 
kindred workers . • • . • • • 1 1.8 2 11.1 
Operative and kindred workers. 10 17.9 7 38. 9 
Private household workers. • • 0 o. 0 o • 
Service workers except 
private household . . . • . • 2 3.6 2 11.1 
Farm laborers and foremen • • 0 o. 0 o • 
Laborers, except farm and mine 1 1.8 3 16. 7 
:------ -·--·-- - --
Total . . • • • • • 54 100 .0 18 100. 0 
-·- ----·---·. --- -
Most of the graduates who complete their formal educa-
tion in the high school find employment as clerical and 
kindred workers, sales workers , and operatives and kindred 
workers. More of the non-graduates secure employment quite 
readily as operatives and kindred. workers, and next in 
numbers, as laborers. Of the t"J(-pes of work shown in 
Table 13, t here appear to be fewer graduates employed as 
craftsmen, foremen, and kindred workers; this might indicate 
that former student lack the skill to qualify for such occu-
pations or that there are fewer openings to acco~~odate 
workers and those interested i n on-the-job training. 
vVhen this survey was made, the former students included 
in this study had been out of school for a little over two 
years. During this period of time, these pe ople have had 
opportunities to make desired changes from one occupation 
to another in their attempts to seek job satisfaction. Some 
of these changes may be traced to the different interests now 
held by former students and the fact that many of them are 
still undecided about their occupational choice. Table 14 
shows the number of job changes made by the graduate and 
non-graduates since leaving school. 
Table 14. Number of Full-Time Jobs Held by the 
Graduates and Non-Graduates in This 
Study 
-
Non-
Graduates Graduates 
-
Number of Jobs Num- Per Num- Per ber Cent ber Cent 
{1r l2l "(3)- -·-(4) '-t 5) 
One • . • . . . . . • 44 61.1 15 37.5 
Two • . . . . . . . • 20 27.8 12 30. 
Tbree . . . . . . . • 6 8.3 12 30 • 
Four . . • . . . • • 2 2.8 1 2 . 5 
Total • . • 72 100.0 40 100 . 0 
Column (2) in Table 14 shows that 44, or 61.1 per cent, 
of the graduates finding full-time employment have remained 
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at their initial jobs. The non-graduates in column (4} have 
been less satisfied with their employment as indicated by 
the percentage of these individuals who have held two and 
three jobs since leaving school. Although this latter group 
has been out of school a longer time, nevertheless, there is 
indication that fewer opportunities for advancement or on-
the-job training exist. 
The responses to this inquiry included those contribu·.t ed 
by individuals who had been employed in any full-time jobs 
since leaving high school. More than one reason was checked 
in some instances to show their job dissatisfaction, and the 
results of all the tabulations are shown in Table 15. 
Tabae 15 . Reasons Given by Graduates and Non-Graduates for 
Leaving Full-Time Jobs 
. --· 
Reasons 
Offered a better job • . 
Disliked type of work • . • 
Needed at home . • . . . . • 
General economic conditions. 
Discharged from service. 
Moved with family . • 
Marriage . . . . 
Maternity . . . • . . . • • 
Disliked fellow workers 
Laid off • . • • . . • . • 
Graduate s 
Non-
Graduates 
r--y-um.:.- r-pe-r-+----N-um- -- - --1'-~e-r----· -
ber Cent ber Cent 
13 24.5 6 14.6 
6 ll.3 5 12 . 2 
2 3.8 0 o • 
1 1.9 1 2.4 
2 3.8 2 4 . 9 
2 3.8 1 2 . 4 
5 9 .4 6 14. 6 
4 7.5 4 9.7 
1 1.9 1 2.4 
2 3.8 7 17.0 
(concluded on next page) 
Table 15. (concluded ) 
Reasons 
Entered school • • • • • • • 
Back t o school • • • • • • • 
Entered service • • • • • • 
Other • • • • • • • • • • • 
Total . . . 
- Graduates 
4 
6 
1 
4 
53 
. Per 
Cent 
7. 5 
11.3 
1 . 9 
7.5 
-- a--·--• 
100 . 0 
· :Non-
Graduates 
Num-
ber 
1 
0 
5 
2 
41 
.Per 
Cent 
2.4 
o. 
12.2 
4 . 9 
41 
The rea.sons most frequently mentioned by the graduates 
for leaving full-time jobs seems to indicate that 24.5 per 
cent of the respondents in column (2) were able to better 
themselves through experiences on the job. Although the 
next reason "Disliked type of worku rates 11 . 3 per cent of 
all the responses, this would seem to show that;, among 
other things, these individuals seek adjustments common to 
many high school graduates who have not faced realistic 
planning during school years. 
Job training and promotion opportunities. -- Some of 
respondents to this question concerning on-the-job training 
checked more than one source . Further investigat i on found 
that four of the male population in the Armed Services had 
marked "In school" as a source of tl'aining for their 
present job when this tra:tning was received in one of the 
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servi ce schools . A desirable change that would help to 
eliminate this misunderstanding would include the word tthigh11 
. y 
to read "In high school . " A summary of the tabulations to 
the item appears in Table 16 whi ch follows. 
Table 16. Sources of Training For Jobs Now Held by Former Students 
Arranged by Sex 
. ---· --
Source 
--en-
n school . I 
On 
E 
s 
the job. 
lsewhere . 
ervice • . 
. 
. 
• 
• 
-- -
--
--
Boys 
---=~---~- --Num- Per ---ruin:: 
ber Cent ber 
\2) {3) (4) 
14 18.7 24 
39 52. 41 
7 9.3 7 
15 20 . 1 
--·-·--'-·-- - · 
·-
.. 
-
Girls Total 
~ 
-
-
Per -Num- ---Per 
Cent ber Cent 
.\.51 \ 6) (7L 
32.7 38 25.7 
56.3 80 54. 1 
9.6 14 9. 4 
1 . 4 16 10.8 
-·· '-···- ·--· .. - ---· · ~· -· -~· - ·-·--.. -----
The majority of the former students reporting the 
. 
source of their training agreed that it was obtained on the 
job, while 25.7 per cent said that the school provided them 
with adequate preparation. The graduates of the commercial 
course are of the opinion that the training received by 
them was essential to their initial success on the 'job. 
Only 18.7 per cent of the boys reported that the school had 
given them the necessary background for occupa t i ons in . 
which they were presently employed. Six of the f ourteen 
1/See inquiry forra in appendix . 
• 
boys shown in column (2) stated that both the training 
received in school and on the job were important to their 
success. Eleven of the forty-one girls represented in 
column (4) were of the srune belief. 
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Some of the respondents in the above table have indi~ 
cated that the school has been a source of job training for 
them, but others have not benefited from such a background 
and have depended upon on-the-job training in the absence of 
a definite vocational program furnished by the school. 
Table 17 shows the responses contributed by former stu-
dents regularly employed when questioned concerning on-the-
job training which they thought could have been offered in 
high school. The three commercial subjects mentioned in 
this table were given by fonner college course students who 
expressed a desire for experiences outside their course. 
The results of the complete tabulations are shown below. 
Table 17. On-the . Job Training ~lliich Former Students 
Think Could Have Been Given In High School 
Training 
l 
Working with business machines •• 
Typing • • • • • • • . • • • • • • 
Human relations ••••••••• 
Salesmanship • • • • • . • • • • • 
Number of Times 
Mentioned 
2 
5 
4 
4 
4 
(concluded on next page) 
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Table 17. (concluded) 
Training 
Number of Times 
Mentioned 
ll) 
Shorthand •• . . . • • . . . 
Mechanics •••••••••••• 
Building confidence • • • • • • • 
Bookkeeping • • • • • • • • • • • 
More print shop experience • • • 
Conduct of business • • . • • • • 
Total • • • 
{2) 
3 
3 
2 
2 
1 
1 
29 
The only pure vocational course offered at South Port-
land High School is the commercial and, to this offering, 
the graduates would recommend additional work with business 
machines. The respondents also feel a need to exp~nd the 
present commercial course to include .such interests as sales-
manship, retailing and wholesaling, and how to conduct a 
business. Three non-graduates m~nifested an i nterest in 
mechanics. This 10 per cent does indicate the occupational 
oppor ·tunities in which these individuals find employment and 
at which they seek a measure of success. Such provision 
should be made in the present curriculmn to develop and 
extend these interests so as to discourage withdrawal. 
The fact that trades are now well represented in the 
above table might reveal that either former students lack 
the necessary preparation to enter such occupations or 
there are few openings which require varying degrees of 
occupational training. If the latter is true, then a 
curriculu~ with broadened occupational traini ng facilities 
would be justified. This justification might be based on 
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the proportionate nuraber of graduates, in those curricula, 
who are entering employment which demands the kind of train-
ing received. Reliable information is needed to determine 
the jobs available to those leaving school and the jobs that 
are held by former graduates at any giv·en:~:, tim.e , if the school 
itself will provide occupational guidance in helping those 
students now in training . 
Four of the respondents replying in Table 17 think that 
training in how to get along with other people could have 
been given in high school as well as on the job. Although 
this kind of preparation is considered incidental in the 
school progrrun, it is, nevertheless, a factor that should 
be given more stress in the minds of the respondents. 
The responses of graduates and non-graduates were sought 
in still another area which concerned emplo:yment in the field 
in which training had been received. Table 18, on the 
following page, shows the results of the tabulations from 
the inquiries returned by the graduates and non-graduates 
who have or have not been successful in obtaining a job. 
Table 18. Graduates and Non-Graduates l~o Have,or Have Not 
Found Positions in the Fields in ~lliich They Have 
Been Trained 
-
-
--- -
-· -· ·-
-
Graduation Status Those Who Have ·- Those V'.'ho Have Not 
-- ------
- Number Per Cent - Number - Per Cent 
{1) (2} (3 ) l 4J. ___ _____ _l ~L __ 
Boys 
Graduates ••••••• 21 30.9 14 30.4 
Non-Graduates ••• 12 17.6 11 23.9 
Girls 
Graduates •••••• 32 47.1 16 34.8 
Non-Graduates •• 3 4.4 5 10.9 
-- ·- · 
Total 
Graduates •••••• 53 77.9 30 65.2 
Non-Graduates •• 15 22.1 16 34.8 
---- - --·-- -- "--·--·- ·-- -- -- ---
The statistics in Table 18 show: that 47.1 per cent of 
the gir l graduates have found positions as compared to the 
30.9 per cent reported by the boys. The fact there there 
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were more girls included in the total return s would account 
for some of this difference, but other factors must be 
considered, such as, the 13 boys in military service, and 
the specific 'training that has been received by the girls in 
the cowmercial course. 
A majority of the graduates sh ow evidence of satisfac-
tion with tlieir initial emplo ymen t as indicated by their 
desire to remain employed in that position. Further evi dence 
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of job satisfaction or dissatisfaction can be found in the 
responses that were given to the inquiry as to whether or 
not present jobs offered opportunities for promotion. 
Table 19 gives the tabulations of both graduates and non-
graduates, making up a total of 46.1 per cent of all the 
respondents in the survey. 
Table 19. Promotion Opportunities Offered Graduates and 
Non-Graduates in Their Present Positions 
Jobs Offering Jobs Not Offer-
PrOl'l').Otion ing Promotion 
Graduation Status 
~umber Per Cent Number Per Cent 
( 1) {2) (3 ) ~ 4) ( 5) 
Boys 
Graduates • • • 29 37.7 4 13.4 
Non-Graduates • 15 19.4 8 26.6 
Girls 
Graduates • • • 29 37.7 13 43.4 
Non-Graduates • 4 5.2 5 16.6 
Total 
Graduates . • • 58 75.7 17 56.6 
Non -Graduates • 19 24 .7 13 43.4 
The same number of boy and girl graduates in col~n 
(2) have expressed satisfaction in job promotion, but 12 
of the former were military personnel. Table 19 further 
shows that a ~ajority of the graduating members have found 
jobs offering promotion , but there still appears to be a 
/ 
greater percentage of these people in column (5), more so 
among the girls who find no hope for advancement. 
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Another item in this section of the inquiry form asked 
the respondents to name the subjects they considered helpful 
to them while seeking advancement on the job. Some i ndivi-
duals reported four and five subjects, some wrote one or 
"nonen, and 27 did not reply. The responses of the house-
wives are included in this table, although the information 
sought was primarily concerned with employment in gainful 
occupations. In Table 20, it will be seen that the school 
leavers rate mathematics high on the list of subjects which 
have helped them advance on the job. 
Table 20. Frequency of High School Subjects ~bich Have 
Helped Former Students Advance on the Job 
Boys Girls 
Subject Fre- Subject Fre-
guency_ quenc:v 
-(1) ( 2) I . <.3) ( 4) 
Mathematics • • • • . • 21 Typing • • • • • 16 
English • • • . • • • • 17 Shorthand • • • 11 
Algebra . . • . . • . . 6 rvia thema tics • • 11 
Practical Arts • . • • 5 English • . • . 8 
Fundamentals of machine~ 3 Bookkeeping . • 6 Printing . • • • • • • 2 Home Economics • 4 
Physics • . . . . . . . 2 Office Practice. 4 
Languages . . . . . . . 2 Economics • . • 2 
-· 
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Basic, fundamental and qommercial are words used by 
the boys to explain the kinds of mathematics needed by them 
in their present positions. The girls mentioned typing 
most frequently but shorthand received an equal number of 
responses. Next in importance is English mentioned by both 
sexes, yet receiving greater recognition by the boys who 
mention its application in the business in which they find 
employment. The presence of practical arts, the fundamentals 
of machines, and printing would indicate that the background 
obtained by these individuals has helped them to attain a 
greater degree of economic stability. 
Reasons for leaving community. -- During the war years, 
many families were attracted to South Por~land by the employ-
ment opportunities made available to workers in the ship-
building industry. Although these industries are no longer 
active, many of these people have remained in the community 
and have taken up a permanent residence, while others have 
sought employment by moving to other localities in New 
England. Table 21 lists the reasons most frequently given 
by graduates and non-graduates for leaving the community. 
Table 21. Frequency of Reasons Given by 
Former Students tor Leaving the 
Conmmit)' 
Number et 
Reasons Ttaes 
Mentioned 
{1) (2) 
Family moved • • • • • • • • • • • • • • 6 
Didn't like Portland or Sou.th 
Portland • • • • • • • • • • • • • • 2 
Wanted to live nearer work • • • • • • • 1 
Change of environment • • • • • • • • • 1 
Wanted to live where I am now • • • • • 1 
Find work •••••••••••. • • • • 1 
Freedom and independence • • • • • • • • 1 
Marriage • • • • • • • • • • • • • • • • 1 
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The reason most frequently checked by the respondents 
for leaving the eomm.unit}' was "Left because m.J family moved. n 
Two others wrote in beside "Other reason", •wanted to live 
nearer work" and to "find work", but none checked "No 
openings in what I wa.n·ted to do." Probably the individual 
who wrote ttto find work" reallJ aeant that there were "No 
openings in what I wanted to do. • 
3. An .lnall"sis of Educational Experiences 
Former students' epiniona ot higb. pchoo.l training. --
The progr~ of studies at South Portland High SChool offers 
the student a ehoiee of one ot fOur courses (the use of the 
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word "course" in this study refers to its local use instead 
of the word "curriculum") with electives in each. Counsel-
ing in the selection of courses to fit the individual's 
needs and abilities is provided in the city's grrummar 
schools so that each individual has an educational plan 
upon entrance into high school. The administrator and 
counselors render further assistance to the students of 
the freshman year to insure that courses chosen are con-
sistent with the plans and interests of each. To those 
students in the General Curriculum, special consideration 
of their needs and abilities is given while planning an 
outline of work for the last three years. 
Part IV of the inquiry form was constructed so that 
school leavers would have the opportunity to express them-
selves concerning the contributions made by the school 
towards preparing them for after-school living and higher 
education. In the light of their experiences since leaving 
school, it is possible to initiate such measures that will 
benefit those now in school. 
Although a number of former students indice.ted that 
they had taken more than one course in school, the courses 
represented in Table 22 are those in which they completed 
their high school training. 
Eostcn U~i70rn~tv 
s c ] ' ( ~ ( -! .. ~., ~ (l_ J . .:.; f .. ' ~'I 
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Table 22. Curricula Followed By Graduates and Represented 
In This Study 
:College College Com- Gen-
:Curricula Academic Technical mercial eral 
( 1) (2) (3) ( 4) ( 5) 
Boys 
Graduates • • • • 8 6 2 38 
Drop-outs • . • • 4 0 6 14 
Girls 
Graduates • • . • 17 3 28 23 
Drop-outs • • • • 0 0 12 6 
Total 
Graduates • • • • 25 9 30 61 Drop-outs • . • . 4 0 18 20 
An examination of the statistics in the above table 
would indicate that 48.5 per cent of the 167 respondents 
in this study pursued high school tra lning in the General 
Curriculum. Next in importance to the students seeking 
vocational training was the Commercial Curriculum which 
accounted for 28.7 per cent. The College Academic course 
followed with 17.3 per cent and th~ College Technical last 
with 5.3 per cent graduating . The majority of the respon-
dents reporting seemed to be interested in securing a back-
ground and training for employment upon graduating. 
The former students themselves are i n the best position 
to judge whether or not the courses followed are beneficial 
to them. Although many of the graduates and drop-outs are 
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employed locally or are married , and some of the girls who 
took the college courses are among these, many of their 
decisions are based on present situations rather than the 
projected plans made in high school. Table 23 shows the 
responses that were given concerning the courses chosen. 
Table 23. What Former Students Think About Courses 
Taken in High School 
Not the Best 
Best for Them for Them 
Number Per Cent Number Per Gent 
( 1) t 2] (3) l4) l51 
Boys 
Graduates. • . 32 60.4 21 39.6 
Drop-outs. • • 16 69.6 7 30.1 
Girls 
Graduates. • • 46 68.7 21 31.3 Drop-outs. • • 8 44.4 10 55.6 
Total 
Graduates . • 78 65. 42 35.0 
Drop-outs. . • 24 58.5 17 41.5 
The responses in the above table represent all but 
six of the school leavers returning their forms . Of the 
number responding among the boy graduates, 60.4 per cent 
thought that they had acquired the kind of preparation 
they needed, while 39.6 per cent said that their training 
in high school was not the best for them. A greater number 
• 
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of girl graduates, 68.7 per cent, were of the opinion that 
their educational and vocational backgrounds proved profit-
able to them. Thirty-one and three tenths per cent of the 
girl graduates held a different view than those who seemed 
satisfied with the course they had followed. Among the 
drop-outs, a greater percentage of girls than boys realized 
that the curricula taken by them were not suitable to their 
needs. 
A total of 35 per cent of the graduates and 41.5 per 
cent of the drop-outs found dissatisfaction with their high 
school courses. This could be interpreted to mean that 
either the guidance services are not reaching all those who 
would so desire them or, that such training as these indivi-
duals seek, is not provided in the present curriculum. 
A reduction in the number of cases expressing course 
dissatisfaction can be realized by .~p~o.:VfdiLng counseling 
•ser~·i'cie·s among the present students in all courses offered. 
The replies of former students, representative of all 
curricula, would seem to indicate that all would have 
welcomed the help of faculty counselors. 
Value of subjects and activities. -- ~he graduates and 
non-graduates were requested to list those subjects and 
activities which they considered to be of greatest value 
in all phases of daily living. The statistics shown in 
Tables 24 through 27 are the results of the tabulations 
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from this inquiry. Those subjects and activities not men-
tioned at least three or more times have been omitted from 
the tables. 
As has been found in similar studies (e.g. that of y 
Bloomfield High School graduates and non-graduates), 
English was mentioned most frequently with mathematics rated 
second by the boys. Such importance placed on these sub-
jects would seem to indicate that constant revision of the 
English courses is an obligation that the school must not 
overlook in meeting the changing demands made upon the 
products of the school. The place of mathematics in the 
everyday life of these individuals should remind those in 
authority that the consuraer type needs continual emphasis 
to meet their needs. 
In Tables 24 and 25 which follow, the responses of 
former students of South Portland High School are shown with 
regard to their selection of subjects having greatest value. 
1/Marcia W. Zabriskie, A Follow-Up of Graduates and Non-
Graduates of Bloomfield High School from 1941-1945, 
unpublished master's thesis, eoston University; 1948 
Table 24. Frequency of Subjects ~~ich the Graduates 
Consider to Be of Greatest Value in All 
Phases of Daily Living 
=:;...__ ---·- --·- · :::::::.::--::::::" === 
Boys Girls 
------~· --------r-
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Subject Subject Frequency 
· --c 1) -- - - 2 r ·~-----c3)--
- ------- ~-- ___ ,. ___ ._.. .... __ ...._ .... .. __ .__.,_.. ..... , ... -------- ·---·- -· ---
English . • • . . . • 
Mathematics • . . . • 
History • • . 
? hysics . . . • . • 
Chemistry . • . • • . 
Ec onomics . • • • • • • • 
French • • . • . • • 
Machines and Electricity. 
36 
26 
11 
9 
4 
3 
3 
3 
Eng1ish • • . . . 
Mathematics • 
History . . • . 
Chemistry • . • 
Typing • • . . . 
Economics . . . . 
Home Economics . . . 
Corn1nerc ial I.avr . . . 
Problems of Democracy 
Office Practice 
Latin • • • • • 
Civics • • • 
Shorthand • 
. . . . 
. . . 
Physics • • . . . 
Gym • • • • . . . . . 
56 
21 
21 
9 
8 
7 
5 
4 
4 
4 
4 
3 
3 
---------· -- --- - -- ·- -··- --·--- -- ·----- ·- -- ·- -----· 
The graduates and non-graduates agreed on the impor-
tance of English and mathematics in daily life. In the 
listing s of the former group , history was rated third, 
while the latter found practical experience in practical 
art courses. The boys and girls in Table 24 mentioned the 
sciences about the same number of times; colunm (2) shows 
13 and coltUl1Il (4) 12, but the respondents in Table 25 did 
not think that there was much value attached to the study 
of science. Combining the algebra with the mathematics 
for the boy non-graduates would place the importance of these 
subjects above that of English. 
rrable 25. Frequency of Subjects \!'1Jhich the Non-
Graduates Consider to Be of Greatest 
Value in All Phases of Daily Living 
-
Boys Girls 
5'7 
Subject Frequency Subject Frequency 
11) ( 2) ( 3) _\ 4) 
English • • • . . 11 English • • • 8 
Mathematics • • • 11 Mathematics • 6 
Practical Arts. • 5 Practical Arts 3 
Algebra • • . • • 3 
The data included in Tables 24 through 27 should be 
judged in terms of certain influencing factors which might 
have affected the thinking of these former students, such 
as the length of time out of school and the dislike of 
certain teachers. 
An opportunity was given the school leavers to 
evaluate their experiences in the extracurricular activities . 
Since the education of youth is concerned with the whole 
individual, this phase of the inquiry was considered 
important. From a study of Table 26, it is possible to 
see which activities are most popular with the students 
of the school. 
Table 26. Frequency of Activities vVhich the Graduates 
Consider to Be of Greatest Value in All Phases 
of Daily Living 
Boys Girls 
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Activity Frequency Activity Frequency 
~ 1) ( 2) ( 3) ( 4) 
Sports • • • • 20 Glee Club • • • 12 Assemblies • • 4 Sports • • • • 10 
Dramatics. . • 3 Assemblies. . • 5 
Debating. . • • 3 
From the above table, it would seem that sports acti-
vities play a prominent part outside regular school work. 
Both girls and boys mention assemblies, but the boys alone 
seem to have benefited more fr om dramatics. The male 
population was less enthusiastic about debating, and both 
sexes expressed a minor interest in the "Relay11 , the school 
newspaper. 
Because such a small number of replies were received 
to the question asking for opinions on activities, it was 
felt that the responses would be of little significance. 
However, the data that are included prove h elpful because 
they suggest that a different approach is needed if any 
definite conclusions are to be reached on the value of 
activities offered. 
A total of 308 responses were recorded by the gradu-
ates listing those subjects of ~eatest value, while a 
• 
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total of only 77, or approximately one third, were thought 
to be of least value in all phases of daily living. Those 
subjects which did not appear at least three times have 
been omitted from Table 27. 
Table 27. Frequency of Subjects Considered by the Graduates 
to Be of Least Value in All Phases of Daily 
Living 
Boys Girls 
Subject Frequency Subject Frequency 
(1) 
' 
(2) ( 3 ) ( 4) 
History • • . • • 10 Latin • • • . 15 
Latin . • • • • • 6 French • • 14 
French. . . . • • 5 History • • 12 Biology • . • • • 5 Bookkeeping 4 
Algebra • • . • • 3 
The subjects rated of least value by the boys find 
history heading column (1), followed by the languages which 
do not seem to have benefited the former students as much 
as those subjects found in Table 26. The girls mentioned 
Latin and French 29 times altogether and relegated history 
to third place in column (3). Of the commercial subjects, 
bookkeeping is claimed by the girls to be of little value 
outside of its application in their vocations. 
The respondents seem to think that the languages have 
little value to them, perhaps because they find no immediate 
• 
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need for them or they are not attend1rlg college which would . 
require their use. B1stor7 is ranked third bJ the b07S and 
girls tn Tab~e 24, 7et, it is considered to be a subject ef 
least importance in Table 27. ' This occurrence is explained 
bJ an apparent lack of interest 1n the study of ancient 
history, which appears most often 1n their responses. 
Since so few activities were reported or least value 
by the graduates end non-graduates, an analysis of the data 
that was recorded was felt tapract1eal for the purposes of 
this atud7. 
3Chool leavers of both sexes expressed an interest in 
the commercial field wben asked, "What subjects offered in 
high school could 70u have taken, bat did not, and which 
JOU wish you had taken!• The selection of subjects and 
topics bJ the respondents would also seem to indicate that 
they bad in mind the functiona~ value that could be derived 
tram their study. A greater number of graauates desired 
such training offered tn the commercia~ course and the 
representatives of college courses fe~t a need for profi· 
cien07 in 'the use of the t,-pewriter. The total responses to 
tbe above inquiry showed that 67.9 per cent of the boys and 
73 per cent of the girls were represented. ~ab1e 28 11sta 
the subjects mentioned in the returns. 
lfhe program of studies (see Appendix} ot:rered 1n 
South Portland High S~ool makes no direct mention of 
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" Public Speaking" listed in Table 28, yet the interest shown 
by the respondents might indicate there is still a need for 
its provision in the program of studies. Such a topic might 
be added to enrich present English courses, if a separate 
classification might be avoided. 
The girl s show a decided inclination towards the 
sciences revealed in Table 28 , mentioning biology most fre-
quently followed by physics. No doubt these people realize 
that the fundamentals acquired in such courses are essential 
for understanding the normal occurrences of everyday life. 
If the objectives and plans of these students are known by 
the school counselors and checked at the completion of the 
second year, then the task of directing these people to 
appropriate subjects might be greatly facilitated. 
Table 28. Subjects Offered and \~ich the Boys and Girls 
Included in This Study Wish They Had Taken 
... ~-·.--·~ M••·--·- ... -·-.-•-"'•"-~'" 
-· " ·---·- ---- -
Boys Girls 
' ·---- ··- -- ----Number of Number of 
Subject Times Subject Times 
Mentioned Mentioned 
(1) (2) (3) (4) 
-- -· 
Typing • . . . . . . . 17 Typing . . . . . . 22 
Languages • . . . . • 13 languages • . . • 15 
Mathematics (more) . . 11 Shorthand • . • • 13 
Bookkeeping. . . . . • 7 Mathematics (more) 9 
Shopwork • . . . . . 5 Biology • • . . . 7 
(concluded on next page) 
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Table 28. (concluded) 
- ·-· " 
Boys Girls 
' 
Number of Number of 
Subject Times Subject - Times 
Mentioned Mentioned 
-
-----
__ ,_v-- · ~-
.-.... --.. ---· --·-- - - -·-~ (1) (2) - (3) <~--
Shorthand • • • . . . • . 4 Physics . . . . • . 6 
Public speaking . . . . • 4 Bookkeeping • • • . 5 
Commercial course . • . • 3 Commercial course . 4 
.Chemistry • • . . • • • • 3 Chemistry . . . • . 4 
Art . • • • . . . . • . . 2 Art • . • • • . . . 4 
Biology • • . . • . • . • 2 Cooking • • . • • . 4 
Physics • • . . . . . • • 2 Home Economics. . . 3 
English Literature • . • 1 General science . . 3 
College course • . . • • 1 Sewing . . . . . . 3 
Geography • • • • . 2 
None . • . . . . . . . . 20 
Engl ish Literature. 1 
Public speaking . . 1 
Printing • • . • . 1 
Care of home . . . 1 
- --- --------- ----~- ---
Further examination of Table 28 will reveal that a 
larger number of boys and girls would have taken more mathe-
matics ro1d practical arts subjects. A total of 20 former 
students have realized that they graduated without having 
adequate training in mathematics. The deficiency in practi-
cal arts subjects may be explained by the number of students 
entering South Portland High from the parochial schools where 
such training is not provided. 
Twenty-eight responses were listed by the graduates and 
63 
non-graduates who wished they had taken Latin or French, or 
both. Their interest is partially overshadowed by the 
denunciation of the languages in Table 27, and should need 
further study for clarification. 
Suggested subjects. Answers to questions on the 
inquiry form were sought in a different area , that is, the 
subjects not offered but considered necessary training for 
chosen occupations. Table 29, representing the responses 
of 40 per cent of the girls and 50 per cent of the boys, 
shows these subjects grouped m~der seven heading s. 
Table 29. Subjects Not Offered But Considered Helpful in Training for 
Occupations Chosen by Graduates and Non-Graduates 
===============r~7===~----=-============9F======= Number of Number of 
Subjects Times Subjects Times 
Mentioned Mentioned 
=~~::::-_ll...:._l_;_)-_ _ --t- f-· ---~-!.2l - ( 3) --+-~( 4) 
Languages 
Spanish •• 
German •• 
Italian • 
English 
. . . . 
• • 
Speech • • • • 
Dramatics • • • • • 
Social Sciences 
Psycholo~~ • • • • 
Sociology •••• 
Ec onomic history. • 
Economics • • • • • 
Science 
Anatomy · •••• 
Bacteriology • • • 
Physiology •••• 
Botony • • • • • • 
Zoology • • • • • • 
Metereology • 
10 
3 
2 
5 
2 
8 
5 
2 
1 
4 
2 
2 
1 
1 
1 
Business 
Business machines •• 
Salesmanship • • • • 
Management • • • • • 
Music 
Theory and Appre-
ciation • • • • • 
Practical Arts 
Mechanics • • 
Aeronautics • • • • 
Child care ••••• 
Running a. home • • • 
Electricity •• 
Drafting • • • 
Offset printing ••• 
Photography • • 
Textiles • • • 
- -- ·- -- ---- - - -···· . --- ·- - - ------· 
11 
5 
4 
2 
4 
3 
3 
1 
1 
1 
1 
1 
1 
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Of the 28 different subjects contributed by the respond-
ents, those mentioned most often were Spanish, business 
machines, psychology, salesmanship, and speech. Such suggest-
ions are representative of needs experienced by a typical 
graduating class and satisfied only in a broadened program 
of studies which attempts to meet these demands. Satisfaction 
might be realized by introducing a constant differentiated 
program of practical arts and bus iness education where each 
individual is given the opportlmity to develop his poten-
tialities throughout the senior high school grades. Many of 
the topics and subjects noted in the preceding table could 
be added to existing subjects in the way of enrichment. 
Another area explored in this section sought former 
students' opin ions of subjects which helped t h em most in 
securing jobs. Table 30, which follows, lists the responses. 
Table 30. Hi gh School Subjects ~hich Have Been of Most 
Help to Boys and Girls Seeking Emplo-yment 
Number of Times Mention ed 
Subject 1---· Boys Girls Total 
( 1) ( 2) ( 3) 141 
English • . . . . . 12 12 24 
:Mathematics • . . . 12 10 22 
Practical Arts • • 11 2 13 
Con:n:nercial subjects 1 38 39 
Sciences . . . . • 1 3 4 
Languages • . . • • 0 3 3 
Social Sciences • • 0 2 2 
-
• 
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The boys and girls r.epor.t 1n ·.~ the ·above :: t able t· that 
English was instrumental in preparing them for the kind of 
work they sought. Next in importance to them was mathema-
tics mentioned most frequently by the boys but considered 
by both as a key to successful job seeking. Of great 
significance are the number of boy s who attribut ed their 
qualifications for emplo;1ment to training received in 
practical arts, yet, only one benefited from his experience 
in the business course. Tables 28 and 29 might indicate 
the interest shown by boys in such training, but these 
former students were dissatisfied with their selection of 
courses. After making allowances for changes in plans and 
other unexpected factors, it seems reasonable to further 
conclude that these individuals would have welcomed sound 
educational guidance. 
Topics, subjects, or activities g iven too much 
emphasis. -- An opportunity was given to register complaints 
against any topics, subjects, or activities which were thought 
to have received too much emphasis. Table 31 shows the 
areas of di ssatisfaction reported by 44.9 per cent of the 
boys and 33.6 per cent of the girls. 
Table 31. Topics, Subjects, and Activities Ylhich Former 
Students Think Were Given Too Much Emphasis 
Area of Too Much Emphasis 
(1) 
Topi cs 
Shakespearean Plays • • • • • • • • • 
Subjects 
History • • • • • • • • . • 
fulglish . . . . . . . . . . . . . 
Language • • • • • . • . • • • • 
Latin • • • • • • . 
Ancient History • • • • • • • . • 
.American His tory • • • • • • • • 
French . . . . . . . . . . . . . . . 
Civics • • • • • • • • • • . • • • • 
Activities 
Athletics and Physical Training • • • 
Number of 
Times 
Mentioned 
~ 2) 
2 
20 
15 
7 
5 
5 
4 
4 
3 
8 
With the exception of 11 Shakespearean Playsn, the 
respondents represented in Table 31 were unable to single 
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out any other topics given too much emphasis. 'l'wenty indivi -
duals named history and nine more specified "Ancient History" 
and nAmerican History". The fact that these people minimize 
the importance of history does not necessarily mean there 
is little value to be derived from its study. Rather , it 
is significant to find so many failing to realize that 
events which took place in the past are still existent in 
the present . This situation might warrant a re-examination 
• of the content and method employed in presenting material. 
That which is seemingly dead can be made much alive by a 
faculty aware of the possibilities of their subject matter 
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in a functional unit and its corresponding unit assignment. 
4 . Improvements Suggested for Subjects Now Offered 
The opinions of graduates and non-graduates were 
requested in answer to this question: nOn the basis of 
your experiences on the job or in higher education, what 
suggestions can you give for improving subjects now offered 
in high school?" Since the respondents mentioned most 
often history and English as subjects which had been given 
too much emphasis, it would seem only natural that they 
should contribute as many, if not more, suggestions for the 
improvement of certain areas where these subjects are weak. 
Table 32 shows the suggested improvements of 57.3 per cent 
of the girls and 60.3 per cent of the boys. 
Table 32. Suggested .Improvements of Subjects Now Offered in South 
Portland High School As Reported by the Graduates and Non-
Graduates 
Number dr · 
Subjects nnp:rovements Times 
-~ _ [£] __ _ 
English 
Mentioned 
. ·- ---·-·------on--=---=-._-_· -.j~-----=®--
More emphasis on effective speaking ••••• 
Stress the elements of good writing • • • •• 
More emphasis on spelling • • • • • • • 
Training in nowtaking •••••••• 
More time spent on vocabulary building 
More emphasis on punctuation 
(continued on next page) 
9 
8 
5 
2 
2 
1 
• 
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Table 32. (continued) 
-·~~·-=-----·=====- ;;;::;;;-;;.::·-::;·:.::==;;.;:.:;::..=:::=::=::::.:::=:.====-=·=··-= ·-;:...- .:.::;.- ------
Number of 
Subjects Improvements Times 
:Mentioned 
___ (~1~)- -~~------------~\2~)------·--------~- -!~l---.. 
English 
Mathematics 
History 
Economics 
Problems of 
Democracy 
Social 
Studies 
Languages 
Shorthand 
Typing 
Of:fice 
Practice 
Sciences 
Wider :field of literature • • • • • • . . . . 
Stress everyday use of mathematics • • 
More business mathematics • • • • • 
Offer elementary calculus • • • • • 
. . . 
. . . 
. . . 
Keep up with and discuss current events ••• 
Stress economic and political history • • • • 
More highlights and fewer smaller incidents • 
Less time on :factual material • • • • • • • • 
Underlying events and men's works •••••• 
Emphasis on basic way of li~e . • • • • • • • 
More cause and e:ffect • • • • • • • 
More comprehensive study of it •• 
Projects related to community improvement • • 
Use more visual aids . . . . . . . . . . . . 
More oral work . . . . . . . . . . . . . 
Less translation and more derivation work •• 
Longer course than t\vo years 
More dictation • • • • 
. . . • • 
College course credit • • 
More work on stencils • • • 
More time on correspondence 
. . . . . . • • • 
. . . . • • 
More machines :for study and pra ctice • • • • 
Teach the writing of business letters • 
More clas s discussions • • • • 
Better equipment • • • • • 
Use more visual aids • • • 
More conferences and explanations • • 
(concluded on next page ) 
. . 
. . . 
2 
2 
l 
1 
9 
1 
1 
1 
1 
1 
1 
2 
1 
2 
5 
2 
3 
1 
3 
1 
1 
4 
1 
3 
2 
2 
2 
• 
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Table 32. (concluded) 
============i===========================·=f-- ~-========= 
Subjects 
(l) 
Sciences 
Practical 
Arts 
Practical 
Music 
All subjects 
lmprovements 
(2) 
Smaller lab groups and more help • • • 
More of the subjects taught • • • • • 
More laboratory experiments • • • • • 
Practical course in automotive and 
common machines • • • • • • • • • 
More Manual training with modern 
equipment • • • • • • • • • • • • 
. Fundamentals of machines ·with actual 
machines • • • • • • • • . . . 
More intensive study of sex and 
}Tumber of 
Times 
Mentioned 
(3) 
2 
2 
1 
4 
3 
2 
marriage • • • • • • • • • • 2 
More about managing a home • • • • 1 
A full year of woodworking and 
mechanical drawing • • • • 1 
Offer a course which will prep8. re a. 
non-college student for a specific job 1 
Printing should be more carrmercial •• 
A properly trained orchestra director 
with interest in that field •• 
More use of visual aids • • • • • 
Greater emphasis on class discussion • 
.&.-------·---- ·----·---·-··-·--··--- ·--· - --- ~--·-· 
1 
l 
1 
1 
In many instances it will be observed that the graduates 
and non-graduates were in agreement as to how certain sub-
jects could be improved. The various sugges tions seem to 
point to definite needs which they have experienced in higher 
education, on the job, in the home, and in the solution of 
their personal-social problems. The responses give further 
• 
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indication of soundness and maturity of thought which they 
have exercised in making these suggestions. Considering the 
large number of graduates and non-graduates who joined in 
making these suggestions, it would seem that there is a gen-
eral feeling among these people that the offerings of the 
school are insufficient and could be strengthened in the 
areas designated by them. Evidently , many of these indivi-
duals have experienced deficiencies in further education, 
in homemaking , and in their places of employment. 
Table 33, which follows, shows the frequency of suggested 
improvements which former students reported for the sub jects 
now offered in school. Because of the general nature of the 
suggestions, a grouping of them was thought desirable and 
beneficial to each department to which they refer. Although 
several of these areas contain but a few improvements, their 
importance should not ·be discounted because of the propor-
tionately smaller number enrolled in some courses. 
Table 33. Frequency of Suggested Improvements Which Former 
Students Reported for the Subjects Now Offered 
in Hi gh School 
Subject 
1 
English • • • • • • • • 
Practical Arts • . 
His tor y • • . • • 
Sciences • • • • 
Languages • • • 
. . . . 
. . ' . 
. . . 
. . . . 
( conclude d on next page) 
Frequency 
2 
29 
16 
15 
14 
7 
• 
• 
Table 33. (concluded) 71 
Subject Prequency 
(1) 
Office Pr actice • . . . . . . . 
Typing • • • • • -· • • • 
Mathematics • . . . . . 
Shorthand • • • . . . . 
Economics • • • . . . 
Social Studies • • • • • . • • • . . . . . . 
All Subjects • • • . • . . 
Problems of Democracy • • • . . . . . . . 
Music . . . . . . . . 
Total . . . . . . . . . . . . . 
( 2) 
6 
5 
4 
4 
2 
2 
2 
1 
1 
106 
-----------------------------------·-----------------~------· - ·-----
Of the subjects listed in Table 33 column (1), English 
represents 27.4 per cent of the 106 improvements proposed 
b y the graduates and non-graduates. Next in order of fre-
quency is practical arts with 16 suggestions, followed by 
history with 15, sciences 14, languages 7, and six sugges-
tion s were g iven for the improvemen t of office practice. 
5. Those \i.ho Left Before Graduation 
The holding power of the school is determine.d, to a 
large extent, by the range of services which are provided 
in a..n. effective · gu j.dance program. This considers such 
services which are integrated wlth the efforts of the whole 
school to help all individuals towards the solution of 
their problems. Such coordination would do much to reduce 
t h e number who leave school without making their intentions 
• 
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kno\vn to a te acher or cotmselor. 
Since the entire faculty is concerned with guidance 
functions, each member should be able to recognize the s J~P­
toms which are indications of leaving before graduation. 
y 
Dillon has listed same facts which he considers to be 
" Symptoms of vu~~erability to ear l y school leaving : 
1. Fairly consistent regression in scholarship 
from elementary to j~~ior to senior high 
school. · 
2. Frequent gr ade failures in the elementary 
school. 
3. Marked regression in attendance from 
elementary to junior to senior high school. 
4. Frequent transfer s from one school to another. 
5. Evi dence of a feeling of insecurity or l a ck of 
belonging in school. 
6. Marked lack of interest in school work.n 
Reasons for leaving school. -- A knowledge of factors 
which lead to school leaving, supplemented by the reasons 
furnished by non-graduates in follow-up studies, provide 
school authorities with informa tion useful in making adjust-
ments to present curricula. Any correct ive action should 
i n sure greater flexibility and adaptability required b y the 
interests, abilities, and nee ds of South Portland y outh . 
Table 34 shows the fre quen cy and percentage of re a son s which 
iJH.J. Dillon , Ear l y School Leavers - A Major Educa tion 
Problem, Nati onal Child Labor Committee, 419 Fourth Avenue, 
New York lt, New York , 1949 , p. 14 
• 
80. 9 per cent of the non-graduate s gave for leaving school 
early. 
Table 34. Frequency and Percentage of Reas ons Given by 38 
Non-Graduates As to Why They Left School Early 
Reasons Frequency Number Per Cent 
Jll (2) ( 3) 
Reasons related to school 
Lack of interest in school • • • 7 20 . 7 
Preferred work to school • . • • 4 11 . 8 
Dissatisfaction with teach~rs • 3 8 . 8 
Dissatisfied with course and 
subjects . • • . . • . . • • • 2 5.9 
Couldn't adjust self • • . . • • 2 5. 9 Undecided about course to follow 1 2. 9 
Disliked school . • • . . . • • 1 2. 9 
Personal reasons 
Marriage . . . . • . .. . . . . • 4 11.8 
Join Service • . . . • • . • • • 3 8 . 8 
Ill health . . . • . . . . . . • 2 5.9 
Travel • . • . . . • . . . . . 1 2.9 
vVanted to enter a preparatory 
school . • . . . . . . . • • • 1 2 .9 
Financial reasons 
Money • • • . . . . . . . . . • 2 5.9 Support mother • • • . • . . • • 1 2.9 
Total . . . . . . • 34 100.0 
-
.. 
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The reasons for leaving school early have been grouped 
under three headings in Table 34, namely, those related to 
school, personal , and financial reasons . All but four of 
the non-graduates failed to respond to the inquiry as to 
• 
• 
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why they left school, and four others indicated that they 
had no special reason for leaving . Of the total responses, 
58.7 per cent were classified in the first category; 32.3 
per cent were grouped in the second and, in the third, 8.8 
per cent were considered financial problems. y 
Some authorities feel a little uncertain about the 
reliability of reasons given by boys and girls for leaving 
schools, but, regardless of this factor, there appear to be 
certain underlying reasons that cannot be overlooked. 
Column (1) in Table 34 shows that of all the nreasons 
related to school,n a lack of interest was mentioned most 
often, followed by a preference for work. Other reasons 
listed seem to emphasize dissatisfaction with some aspect of 
school life. This lack of interest and apparent dissatisfac-
tion in school subjects and activities, could mean that all 
individuals have not had the opportunity to satisfy their 
interests and needs in a planned and integrated unit sequence 
of work. Such planning would place more emphasis on pupil 
adjustment and growth with less attention oncredit accumula-
tion, and a system of counseling that recognizes to the 
fullest the needs of each individual pupil. 
In view of the fact that so few of the non-graduates 
y work Conference on Life Adjustment Education, 1.11Jhy Do Boys 
and Girls Drop Out of School, and What Can We Do About It?, 
Circular No. 269, 1950, United States Office of Education , 
Washington, D. C., 72 pp • 
• 
75 
left school because of economic reasons, it would seem that 
other factors, previously mentioned, are the real concern of 
the school . 
Last grade completed. - - In the study made by Dillon of 
1171 non-graduates, it was revealed that the last grade com-
pleted by the largest percen tage of these people was grade 
11 
nin e, followed by grade ten. In Table 35 of this study is 
shovm that grades nine and ten had an equal number of school 
leavers and that there was but one less in the eleventh 
grade. 
Table 35 o Last Grade Completed by 42 Non-Graduates .Arranged 
by Sex 
--
-~ 
.._. ___  ... . _ 
·-· 
-~ 
- --
:=--:....~-----:- · 
Grades 
- ·-- - - --
~ - ~ 
Non- 8 9 10 11 
Graduates Num- Per ·-:--- --, - ...::-·-11Ium- Per --:::-~ Num- Per Num- Per 
ber Cent ber Cent ber · Cent ber Cent 
(1) (2) (3) (4) (5) (6) _JJ) -- ·Ts) (9) 
Boys • • . 2 4.7 9 21 . 4 7 16. 6 6 14.3 
Girls 0 . 2 4.7 4 9.5 6 14.3 6 14.3 
!-· 
, _ __ 
r-- ---
Total • . 4 9.5 13 30.9 13 30 . 9 12 28 . 5 
·-
1------ .._ ___ 
·-- ----
..... 
In an earli er chapter it was pointed out that 34 . 7 per 
cent of the total class enrollment left school before gradu-
ation. Of t h e non - gr adu a tes reporting in this study , 30.9 
1/0p. cit., p. 27 
• 
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per cent left after completing the ninth grade , followed by 
a similar number in the tenth, and only one less in the 
eleventh grade . More boys tha.J."l girls left in the tenth a.tJ.d 
eleventh years , but the number of boys de creased while there 
was a corresponding increase among the girls. 
Although the legal school age of sixteen is a contribu-
ting factor which prompts the withdrawal of some, more signi-
ficant ones operate to take a higher toll. A program which 
strives to revise waning interests, must satisfy needs and 
ambitions in a well -balanced program, with adequate guidance 
services. 
6. Educational Experiences of Graduates and Non-
Graduates in Higher Education 
For the large number of students who show an interest 
in further education, information and assistance is essential 
if these people are to adopt a plan that is consistent wi th 
their interests, needs, and abilities . The most recent 
information should be made available about those schools 
which former students have attended in the past and which 
future graduates are most likely to attend. The experiences 
of former graduates and non-graduates in higher education 
should be an indication that effective counseling is a pre-
requisite to further study. 
Schools att~nded. -- Counseling services can best be 
rendered with a background of knowledge concerning the kinds 
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of schools which former students attend. Table 36 shows 
the different ·types of institutions where these individuals 
find training. 
Table 36. Kinds of Schools Attended by Graduates and Non-
Graduates Included in This Study 
Kinds of Schools Number Attending 
----·-·-------·---
Graduates Non-Graduates Total 
---,---- --(1")---- ---- ----m--- c- -----m --r4l 
Art Schools, Dre.matics, Modeling 
Business and Secretarial Schools 
Colleges and Universities ••• 
Junior Colleges • • • • • • • • 
Music Schools • • • • • • • • • 
Nursing Schools •••••••• 
Private Academies • • • • • • • 
Schools of Religious Education. 
Vocational and Trade Schools •• 
Total • . . . . . 
2 
13 
38 
15 
1 
5 
4 
1 
4 
--··-'" ___ 
83 
---------·- ----·-- - --··· ------- ~--· -
-
2 
6 19 
-
38 
1 16 
-
1 
-
5 
1 5 
-
1 
-
4 
-·-
8 91 
-
Some of the respondents represented in Table 36 received 
training in more than one school, college or university. 
Several of these changes noted in the returned forms might 
indicate some dissatisfaction with the offerings of the 
schools at tended. Therefore, each student should be encour-
aged to make the best selection consistent with his interests 
and abilities. 
A total of 41 schools is represented by the 91 gradu-
ates and non-graduates seeking further t~aining beyond high 
• 
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school. This number does not include the many specialized 
schools which veterans reported in their returned forms. 
'rable 37 shows the classification of these schools according 
to their geographical location. 
Table 37. Location of Schools Attended by Graduates and 
Non-Graduates Included in This Study 
Number of Number 
Location of Schools Schools Attending 
{_lJ l2} 13_)_ 
Portland . • • • . . . . . . . • 6 34 
Maine • • • . . . . . . . • • • 9 27 
New B.ngla...Tl d • . . • . • . . • • 15 19 
Outside New England • • . . • • 11 11 
Total • • • • • • • 41 91 
The data shown in Table 37 indi cate that the greatest 
percentage of those pursuing higher education attend school 
in Portland; 37.4 per cent of the total group enroll in 6 
junior colleges and business schools in this area. Approxi -
mately two thirds, or 67 per cent, receive training within 
the State of Maine . 
In view of the fact that most of the graduates and non-
graduates stay in Maine for further schooling, particular 
emphasis should be placed on the offerings of such schools 
that students are likely to attend. But the educational 
oppor~1iti es of other New England institutions, as well as 
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those outside, should be explored. To facilitate the collec-
tion of t~e.~s:e data, a list of the schools attended by a typical 
graduating class is given. 
The following is a list of the schools attended by the 
graduates and non-graduates and represented in the grouping 
found in Table 36. 
Art Schools :, Dramatics, Modeling 
Playmakers' School 
Television School 
Business and Secretarial Schools 
Bentley School of Accounting 
Caston Business School 
Fisher Secretarial School 
Northeastern Business College 
Northeastern Schoo l of Accounting 
Colleges and Universities 
Bates College 
Boston University 
Bowdoin College 
Colby •College 
Dartmouth College 
Eastern Nazarene College 
Farmington State •reachers College 
Gorham State Teachers College 
Mt. Holyoke College 
Ohio University 
Springfield College 
Syracuse University 
Tufts College 
University of Baltimore 
University of Maine 
University of Michigan 
University of New Hampshire 
University of Ve~nont 
Wheaton College 
Junior College s 
Fairfax Hill Junior College 
Portland Junior College 
Westbrook Junior College 
Music Schools 
- New England :conservatory of Music 
Nursing Schools 
Chapin School of Nursing 
Maine General School of Nursing 
Peter Bent Brigham School of Nursing 
Private Academies 
Hebron Academy 
Maine Maritime Academy 
United States Naval Academy 
Schools of Religious Education 
Providence Bible Institute 
Vocational or Trade Schools 
Maine Technical-Vocational Institute 
New England Institute 
Palmer School of Authorship 
Wentworth Institute 
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The list of schools found in the above groupings shows 
that of the different institutions mentioned, m~ny are 
quite remote from the City of South Portland. 
The six schools listed below show the largest number 
of former students enrolled: 
University of Maine 13 
Northeaste1~ Business College 13 
Westbrook Junior College 9 
Portland Junior College 5 
Maine Maritime Academy 4 
Bowdoin College 4 
Higher education does not seem to be limited to those 
who are taking the college preparatory courses, but many 
from other courses take advantage of local offerings as 
noted by the 27 people attending business schools and 
jQnior colleges. Counseling in further education should 
• 
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be g iven to all those who show an interest, and not just to 
any one group. The schools which former students attend 
should be made known and, also, the offerings and require-
ments of these schools should be made specific to those 
likely to attend. Literature should be made available for 
the use of all students who might desire training beyond 
high school. 
High school experiences proving helpful. -- Findings on 
high school experiences t hat are proving most helpful to 
those attending college should provide another means of evalu -
ating the present school program. Points which show a need 
for continued emphasis, or those which need a change, will 
be come apparent with a study of the responses contributed by 
former students. Table 38 shows the results of the tabula-
tion of high school experiences which, in the opini on of 48 
college students, are proving most helpful. 
Table 38. Frequency of High School Experiences That Are 
Proving Most Helpful to For-.mer Students Now 
Attending College 
Experiences Frequency 
College preparatory courses • • • • • • • • • 31 
Learning to get along with others • . • • • • 31 
Extra class activities • • • • • • • • • • • 19 
Personal association with other teachers • • 12 
Guidance given by faculty members • • • • • • 6 
0tl1el"S • • • . • • • • • • • • . . • • • • • 2 
Total • • . . . 101 
• 
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The three high school experiences that were proving most 
helpful to forr.1er students obtaining higher education were 
college preparatory courses, learning how to get along with 
others, and extracurricula. ... activities. Although some of 
the respondents checked more thru1 one item, there seems to 
be an agreement among them that "learning to get along with 
others n plays a prominent part in training for their life's 
work. Therefore, any activities that are proving instru-
mental in furthering good human relations between teacher and 
s·tudents might merit the consideration and support of faculty 
groups. 
8. How the High School Can Be of Greater Service 
to Former Students Or to Those Now in School 
The graduates and non-graduates were asked to give 
their suggestions as to how the school could be of greater 
service to them or to those who are presently enrolled. 
A total of 202 sugges tions, representing 64.1 per cent of 
the boys and 66.3 per cent of the girls, were given in ans-
wer to this last item. All but two responses, ''Encourage 
class reunions, 11 and "Evening classes, tt were intended for the 
benefit of those still in school. 
Some of the suggestions have been omitted from Table 39 
because there was found to be some duplications of improve-
ments previously given (see Table 33). To avoid repetition 
and overlapping , the suggestions have been reworded and 
categorized according to Educatiopal Planning , Vocational 
Planning, and Personal-Social Planning. 
83 
Table 39. Frequency Listing of Suggested Ways in Vihich the School Can 
Be of Greater Service to Those Nmv in School As Reported by 
the Graduates and Non-Graduates 
======================~=====-=--=-=========T==--·~~= 
Suggestions Frequency 
---~--·-- -----,..,(1=-;~---- ---· --- (21 -
Educational Planning 
More interest in student as an individual • • 24 
Broadened courses of study • • • • • • • • • • 23 
More opportunities f or self expression • • • • • 10 
Help in course and subject selection • • • • • 9 
Off er othe r languages • • • • • • 8 
St udent government • • • • • • • • • • • • • • 5 
More stre ss on be.s i c English • • • • • • • • 3 
Advice and help in higher education • • • • • • • • 3 
Stress the Lmp ortance of a high school education 3 
Tie courses to everyday living and v10rld problems , • 3 
R. O. T. C. • • • • • • • • . • • . . . • • • . • 2 
School publications by and for students • • • • • • • 2 
Teach students more about the functions of g overv~ent 2 
Inform students how they can become better acquainted 
with the qua lifications of those in office 1 
Teach effective study habits • • • • 1 
Tea ch students~ not subjects • • • • • • • • • • 1 
Too much stress on cla ssica l course • • • • • • • • • 1 
More a ctual exper i ence • • • • • • • • • • • • • • • 1 
Give more subjective examinations • 1 
Issue diplomas to service men completing high school 
courses • • • • . . . . . . . . . . . . . . . . . . 
Vocational Planning 
Help in choosing a vocation • • • • • • • • • • • • • 
Course in vocational guidance • • • • • 
Use of vocational tests • • • • • • • 
. . . 
. . . . . 
Vocat ional planning early • • • • • • • • • • • • • • 
Assembly speakers on occupations . . . . . 
Placement services • • • • • • . . . 
Confidential adviser or counselor • • • • • • • • • • 
(concluded on next page) 
1 
17 
9 
6 
5 
3 
1 
1 
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Table 39. (concluded) 
·--=============- ·- ·--· -__;,:,.,;;::-- = - ---------:=- --
Suggestions Frequency 
--------------- ---------
(1) '2 ) ------t--~-~--
Personal-Socie.l Planning 
Firm teacher-pupil relations • • • • • • • • • • • • • • 10 
Course in human relations • • • • • • • • • • • • • 6 
Urge students bot h academically and socially • • • • • • 3 
More interclass activities and athletics ••••• • • • 3 
Closer contact and meetings between parents and teacher. 2 
lviore assemblies to help students develop an ease in 
appearing before audiences • • • • • • • • • • • • • • 2 
Give students more responsibilities and teach reliability 1 
Help student gain a more mature outlook on life • • 1 
Mak~ library work aV9.ilable • • • • • • • • • • • • 1 
Public appearances for glee club • • • • • • • • • 1 
Show no favoritism between pupils • • • • • • • • • • • 1 
The above table would seem to indicate that students 
are in need of assistance with their educational, vocational, 
and personal-social problems. In each of the above areas, 
several facts seem to stand out as meriting some consideration. 
Twenty-four suggestions under educational planning per-
tain to a recognition of individual differences. This com-
ment is somewhat typical of those found in this classifica-
tion: 11 Show interest in individuals and be less standardized 
in treatment.u Bro adened courses of study might help 
(23 suggestions)~ but the real solution seems to be found in 
unit teaching. If these suggestions were followed through, 
it is possible that there would be fewer non-gradua tes in a 
better balanced curriculum. 
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The need for vocational guidance is evidenced by the 
number of suggestions provided by both graduates and non-
graduates; some of these would advocate the use of vocational 
tests and early vocational planning. Former studentsooem to 
be aware of the possibilities of guidance, and they feel that 
present students should be the benefactors of their sugges-
tions. Some of these people also think that firmer teacher-
pupil relations would mean better personal-social planning. 
CHAPTER III 
StTh~ifiARY AND TENTATIVE CONCLUSIONS 
1. Summary 
The complete returns of the graduates and non-graduates 
alilounted to a total of 167, or 68.7 per cent of the class 
membership. A summary of other pertinent information showed: 
1. The number of graduates, 125, represented 82.8 
per cent of the whole membership. 
2. The non-graduates returned 45.6 per cent of their 
inquiry forms. 
3. The difference between the returns of all the 
'boys and girls was 11.9 per cent in the latter's 
favor. 
A. Personal Information and Occupational Choice 
Concerning personal information and occupational choice, 
the following significant facts were found: 
1. A little over three fourths of all the graduates 
are located in the vicinity of South Portland. 
2. A,.p;proximately two thirds of the non-graduates 
still maintain their residence in this are a . 
3. One eighth of the boy graduates and three eighths 
of the boy non-graduates were married when this 
survey was made. 
4. Of the boy graduates, 42.6 per cent were attending 
institutions beyond the high school as compared 
with 32.4 per cent of the girls in further educa-
tion at the time this survey was made. 
- 86-
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5. Among those employed , the girl graduates had 
54.9 per cent, followed by 50 per cent of the boy non-
graduates, and 31.5 per cent of the boy graduates. 
6. The number of unemployed was almost one per cent 
for the graduates and 4.8 per cent for the non-
graduates. 
7. About one eighth of all the respondents were in 
the service. 
8. Almost one fourth of the girls had reported as 
housewives after being out of school a little over 
two years. 
9. Most of the girl graduates were interested in 
vocational training while in high school than in 
preparing for college. 
10. Approximately three fourths of both the graduates 
and non-graduates made a choice of en occupation 
while in high school, but 27.2 per cent of the 
graduating members re ported a different choice at 
the time of this survey, and 18.4 per cent were 
still undecided. Only 31.2 per cent of the 
graduates reported that their present choice was 
the same as it was in high school. 
11. The three sources of help in occupa tional planning 
mentioned most fr equently by the respondents were 
parents, high school teachers, and friends. One 
eighth of their number indicated that they were 
able to obtain reading material on occupations in 
which they were interested. 
12. About the same percentage of graduates and non-
graduates, 44 per cent, indicated that counseling 
in high school was of some help to them. 'rhe early 
school leavers said counseling had been extremely 
helpful in more instances. 
13. Approximately 95 per cent of all school leavers 
think that the school should give its student 
counseling in educational and vocational matters. 
B. Vocational Experience 
A summary of the findings related to vocational experi-
ence is as follows: 
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1. The graduates experienced less difficulty in 
acquiring a job after graduation than did the non-
graduates when they left school. The former 
averaged almost two months and the latter six 
months between the time they left school and their 
first full-tLme jobs . 
2 . Placement of the commercial graduates in t h e Class 
of 1949 averaged a little better than 8 .3 per cent. 
3. Slightly better than 53 per cent of the graduates 
were employed as clerical and kindred workers, 
followed by 17 per cent as sales workers, and t h e 
same number as operatives and kindred wo r ker s. The 
largest grouping of non-graduates, 38 .9 per cent, 
were found to be operatives and kindred vJOrkers. 
4. The various duties classified as clerical and 
kindred workers were: office work, secretary, I.B. M. 
operators, stenographers, hotel clerk, and shipper. 
5. The reason most frequently given by the graduates 
for leaving full-time jobs was noffered a better 
job" . The non-graduates, 17 per cent, h ad indicated 
that they had been " laid off". "Disliked type of 
work" was considered by both groups as a major 
reason for leaving full-time jobs. 
6. Of the boys and girls reporting training for full-
time jobs, 54.1 per cent indicated their jobs as 
the source, whereas 25.7 per cent gave cr edit to 
the school. The percentage of all the boys respond-
ing was 18.7 per cent who said that the school had 
provided them with the necessary background for 
their occupations. 
7. The percentage of girl graduates finding positions 
in the field in which they had received training 
amounted to 47.1 per cent as compared to t h e 30.9 
per cent reported by the boys. 
8. The percentage of graduates who he ld jobs offering 
promotion was 75.7 per cen t whereas the non-
gradua tes reported 24.7 per cent of their numbers. 
·9 . The four subjects which boys and girls reported 
as helping them advance on the job were: 
• 
Boys 
Mathematics 
English 
Algebra 
Practical Arts 
21 
17 
6 
5 
Girls 
Typing 16 
Shorthand 11 
Mathematics 11 
English 8 
c. Educational Experience 
A review of data concerning the educational experi-
ences of the graduates and non-graduates find the follow-
L~g as significant: 
1. Of the 167 former students reporting in this 
survey, 48.5 per cent trained in the general 
curriculum, 28.7 per cent pursued commercial sub-
jects, 17.3 per cent took the college academic, 
and 5.3 per cent received technical training. 
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These figures would show that the majority of the 
respondents are interested · in securing a background 
and training for emplo~nent upon graduating. 
2. More girls than boys were con tent wi t h the courses 
they had selected. The former (68 . 7 per cent) 
indicated that their selection was the best for 
them while 60.4 per cent of the boys were of the 
same opinion. About one third of the graduates 
and tvvo fifths of the non-graduates found dis-
satisfaction with the courses they had followed. 
3. The graduates mentioned English the most number of 
time s as being the subject of greatest value to 
them, followed by mathematics and h istory in 
second and third place. '11he non-graduates rated 
the subjects in this order of importance: English, 
mathematics, and practical arts; but, if all the 
mathematics is taken together, the total tabulation 
would outnumber that of English for these 
respondents. 
4. Activities considered of greatest value by the boy 
graduates were listed in this frequency: sports, 
assem.blies, and dramatics. The girls rated the 
activities in this order: glee club, sports, 
assemolies, and debating. 
5 . Subjects rated of least value in all phases of 
daily living by boy graduates found history first, 
followed by Latin, French, and biology. The girls 
• 
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listed Latin, then French, and history. 
6. Of the subjects offered and which the boy graduates 
wished they had taken, the five most frequently 
mentioned included: typing, languages, mathema-
tics, bookkeeping, and shopwork. The girls expressed 
a desire for typing, languages, shorthand, 
mathematics, and biology. 
7. A total of 28 different subjects, although not 
offered by the school, would have helped the gradu-
ates and non-graduates in preparing for their 
chosen occupation s. The five mentioned most often 
were: Spanish , business , machinery , psychology , 
salesmanship, and speech. 
8. The high school subjects which have been of most 
help to boys and girls seeking employment found 
these four heading the list in the order in which 
they were most frequently mentioned: corrnnercial 
subjects, English, mathematics and practical arts. 
9. A group of the suggestions for improving subjects 
now offered included proposals f or these four, 
listed the most number of times: English , practical 
arts, history, and science. 
10. The three topics standing uppermost in the minds of 
the respondents for improving English were : more 
emphasis on effective speaking, stress the elements 
of good writing , and more emphasis on spelling. 
11. In the practical arts curricult1TI1, the graduates and 
non-graduates would like to see a practical course 
in automotive training with modern equipment. 
12. Former students believe that the teaching of history 
should not neglect the discussion and interpretation 
of current events. 
13. The improvement of science , they think, can best be 
realized through class discussions, better equipment, 
and more visual aids among several other sug gestions 
with the same frequency. 
14. The -major reason reported by the non-graduates for 
leaving school early was "lack of interest in 
school. 11 
-· 
15. The greatest number of early school leavers dis-
continued their education after completing the 
ninth and tenth grades . 
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16. Data on the location of schools attended by gradu-
ates and non-graduates showed a total of 44 sChools 
were represented; 54.5 per cent of all the respon-
dents reported this further education. 
17. The greatest percentage of schools attended were 
located in the Portland area. About three eighths 
of those seeking higher education were enrolled in 
6 junior colleges and business schools in the 
vicinity. 
18. Approximately two thirds of those receiving educa-
tion beyond the high school attend institutions 
within the state of Maine. 
19. The six schools showing the largest number enrolled 
were: University of :Maine, Northeastern Business 
College, iNestbrook Ju_nior College, Portland Junior 
College, Maine Maritime Academy, and Bowdoin College. 
20. Those seeking h~gher education were representative 
of all courses in h i gh school. 
21. Hi gh school experiences that were proving most help-
ful to those attending college were: "College 
preparatory coursesn mentioned 31 times as was 
11 learning to get along with others . 11 In second and 
third place were extra class activities and 
11 personal association with other teachers. 11 
22. A total of 202 suggestions were recorded as to how 
the school could be of greater service to the alumni 
or to those now in school. All but two suggestions 
were intended for the benefit of present students. 
23. In Educational Pla~~~_g , the respondents felt that 
there should~rynore interest in the student as an 
individual,n broader courses of study should be 
offered, and more opportunities should be given for 
self expression . 
24. In Vocational Planning , "help in choosing a voca-
tion,11 seemed of first importance to the largest 
percentage of t h ose offering suggestions. So that 
such help might be assured, nine individuals would 
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liked to have had a course in vocational guidance. 
To assist them in making the right selection of an 
occupation, six others advocated the use of 
vocational tests. 
25. More often the graduates and non-graduates would 
like to see better teacher-pupil relations in 
personal-social planning. 
2. Conclusions and Recommendations 
On the basis of the findings in this study, the writer 
believes that certain conclusions can be drawn and some re-
commendations should be made. 
A. 'Conclusions 
The following conclusions are based on the preceding 
statements and concern the various experH~n't,i;9.1 areas consi-
dered in this study: 
1. In a program which endeavors to promote the general 
education of all youth, adequate provision should 
be made for instruction in homemaking and fam:tly 
relations during the first and last years of high 
school. · 
2. To meet the varied interests and needs of pupils, 
a diversified progrrun with exploratory courses 
in business and practical arts should be offered 
and interrelated with the academic subjects. 
3. Due to the instability of occupational choice sho~Nn 
by the respondents, there is need for greater 
guidance and direction of occupational interes.ts 
in high school. Each student would welcome help 
in educational and vocational guidance if the 
nature of these services is made knoM~ . 
4. The occupational aptitudes of each individual 
should be made a part of the record so that the 
interest of these people could be properly channeled 
in an effective guidance program. 
5. A re-distribution of counselin g services would 
insure the parti cipation of classroom teachers in 
an area in whi ch they are most familiar. 
6. All students should receive instruction in the 
procedure and techniques of obtaining employment. 
93 
7. Students need assistance in planning for an occupa-
tion, and this help should be rendered with a 
knowledge of employment possibilities. Future 
employees should become acquainted with working 
conditions, demands, and job opportunities in the 
local area. 
8. To meet the wide range of interests and need of 
South Portland youth, the present program offering 
should be broadened to include more specific train-
ing for occupations which are likely to be found 
in the vicinity. 
9. The present offering of the connnercial department 
should be evaluated in view of the demands made upon 
the respondents reporting in this survey. The need 
of functional materials, in the minds of these 
people, can be met by introducing an organization 
of present electives integrated with the regular 
business course and prod1.1cing core activities made 
a part of general education. 
10 . Long-term educational planning for all youth is 
necessary instead of the usual year-by-year method. 
11. The fact that students other than those who enroll 
in the college preparatory curriculum seek further 
education furnishes proof that educational guidance 
can no longer be limited to the college preparatory 
students. 
12. No pupil should leave high school before graduation 
until he and the school are assured that this is 
the best step. The potential school leaver should 
be recognized, and effective counseling given to 
retard his withdrawal. 
13 . Information on colleges and other types of schools, 
especially those in the Portland area and in Maine, 
should be made available to all students. 
• 
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14. The past and present guidance offerings show weak-
ness and need to be strengthened. 
15. A satisfactory method of evaluating school activi-
ties should be considered by members of the faculty 
in order to determine their usefulness in pupil 
growth. 
B. Recommendations 
1. The results of such surveys as this one should be 
used as a basis for deciding what training should 
be offered, not through the addition of vocational 
subjects but rather through the enrichment of 
present courses. 
2. In order to assist students in carrying out well 
considered educational plans, the advisability of 
providing educational guidance and counseling in 
the junior high school should be contemplated . 
The efforts of guidance personnel in these lower 
grades should be coordinated with those at the 
secondary level. 
3. Revitalization of present subjects can best be 
achieved by a program which attempts to realize the 
benefits to be derived from the application of a 
functional unit and its corresponding unit assign-
ment. 
4. To assist in future studies of this ~ind , an up-to-
date record should be kept of all students while they 
are in school. An effective CQmulative record system 
can do much towards helping the school to know more 
about its former students. 
APPENDIX 
. . 
SOUTH POH'l'~HD HIGH SCHOOL 
• Pro~ram of Studies 1951-1952 
College-Academic Course 
Freshnvm Year 
English 
Physical Training 
General Histor y 
Algebra 
Latin 
Sophomore YeJ.r 
English 
Physical Tr aining 
French 
Latin 
Plane Geometry 
Junior Year 
English 
~~ Physical Training 
~~ A1nerican Histor y and 
Civil Gover nment 
Algebra II 
French 
LJ. tin 
Senior Year 
English 
-::-Physic::tl Tr aining 
~~-::-French 
~H~Latin 
American Histor y and 
Civil Gover:tme:1t 
-l~Revior; Al?,ebr a 
·~:-Solid Geometr :r and 
Tri;;onometr y 
-::-Physics 
-l<Chemistry 
~<T:J-pe1Yri ting 
Points 
c: 
.-' 
l 
5 
5 
5 
5 
l 
5 
5 
5 
5 
l 
s 
5 
5 
5 
5 
l 
5 
5 
5 
2~ 5-
r ' ;) 
5 
Note: 
American Hist~o;r and Civil Government 
may be elected a an extra subject in t he 
Junior Year of th College- Acader:lic Ccurse . 
College- Technical Course 
Freshman YE ~r 
English 
Physical TraininG 
General History 
Algebra 
Latin or General Scie!lce 
Sopho:rr.or.e Year 
English 
Physical Training 
French 
Plane Geometry 
~:-Lat:Ln 
-::-Biology 
Junior Year 
English 
-::-Physical Training 
Al gebra II 
French 
Physics 
-::-Driving 
Senior YeJ.r 
.i~nglish 
-;:-Physical Tr ainin;:; 
Ar:1erican Histor ;;r and Civil 
Gover nment 
Solid Geometry .qnd 
Trigonometry 
Review Al gebra 
-;:-French 
-l:-Cher.j_ s try 
-><T~r_[)e',:rri ting 
->:-Driving 
-::- El ectives 
-;;--;;- One l angu'lge required. 
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Points 
5 
l 
5 
5 
5 
5 
l 
5 
5 
5 
5 
5 
l 
5 
5 
5 
0 
5 
l 
0 
Co~nrne rci ::J.l Course 
Ereshnan Year 
Engl::i.sh 
Physical Training 
World Histor y or Civics 
CoPJmercial l(ath . 
Latin or French or 
Pr 'lctical _:,rts or 
General Science 
Sophomore Ye.J.r 
English 
·Physical Tra ining 
Poot:::eeping 
-J(-French 
->~Latin 
-:~Biolot:;y 
->(·General History 
->(-Practical J,rts 
-J(-Printin:::; 
->~Art 
-J(-1\.dvanced Geography 
-: ~Gener 1.l I'IathemJ.tics 
Junior Ye3.r 
English 
->~Physical Training 
-J:-Booklwep,ng II 
·l<· or Stenosr aphy I 
->~ and Typewriting I 
-><-Moder n History 
->(-Economi cs 
-lf-Conmercia l Law 
->HH<-Physics 
-:<-Pr act ic J.l _._·,rts 
-:<-Printing 
-><-Driving 
-lcE l ecti ves 
Points 
5 
l 
5 
5 
5 
5 
l 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
l 
5 
5 
2} 
5 
5 
"l L.;.:! 
5 
5 
5 
5 
0 
~Hcl,l ~ ebra I or Jcneral 1•·;::tthe!TJ.,.3. ti cs 
a pr er equisite . 
Senior Ye1.r Points 
English 5 
->(-Physical Training l 
;:.,merican History and Civil 
Government 5 
-J(-( Steno.:,;raphy II 5 
->~(Type,;·;ri ting II 22_·~--0ffice Practice , -J(-Book~weping II 5N 
-> <-Chemistry 5 
-><-Econoraics 5 
-J(-Proble:,,s of funocr ";.Cy 5 
->~-Funda:::1entals of Lr1chines 
and Electricity 5 
~(-B J.sic ~-::athernatics 5 
(If student has h:=J.d loss 
than t vro years of 
mathenatics.) 5 
*Art II or III 5 
-><-Printing II or III 5 
-:<-Driving 0 
Music Electives 
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Band , Orchestra, Glee Club , and 
i'iusic /cppr aciation may be e l e cteq 
i n any ye-:lr o The instructor vrill 
dc terr.rinc qu.s.lifications . One 
point crcdi t 'dill be given for 
e ->.ch . 
Practica l /,r-t.s 
i.ll t:J I''lctica.l arts courses require 
double periods. Enrollments 
licli ted to room cap'1.city . Third 
yeTr class. will h8 or~1.nized · if' 
the r o is an opportu:1i t y o 
Gene r al Course 
Freshman Year 
English 
Physical Training 
VJorld Histor y or Ci vics 
i\lgebra or Gene r a l Ha t h . 
Latin or ~rench or Practical 
Art s or Gener al Science 
Sophomore Ye.:;1.r 
En:;lish 
Phys ical Training 
-:<Gener a l 1-Iistor ;,-
->~Biology 
-:<-Latin 
-::-French 
-><-Pl ane Geometr y 
->~Algebra I 
->~-Pr :1cticJ.l r,rts 
->~·Print:Ln ·:; 
>~Art 
-:~-l,dvanc ed Geogr aphy 
Junior Year 
English 
->~Physical Tr aining 
.;,;Mode r n Hi stor y 
-:~Fr ench 
-:~-Latin 
.;:-Algebra 
-::-Economics 
_,:-Geometr y 
-:HHt-Physics 
>:-Art 
* Pr actical ~rts II 
>:-Printing 
><-Fund . of Machines and Elec-
tricity 
-:t-nrivin.c; 
>~·Electives 
Points 
5 
1 
5 
5 
5 
5 
1 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
l 
r: 
./ 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
0 
**:l.lgcbra I or General :Ja therr"'1.tics 
a pr e requisite . 
Senio r Y e J.r 
English 
-:<-Phy sical Train j_ng 
American History '3.nd Civi l 
Government 
*I ,._1.tin 
~~Fa;·ench 
->:{;hemistr y 
.J<-E conornics 
-:f-Pr oblems of DemocrJ.c::i-
·:<-G0moetry 
-Jb\. l gebra 
~~-Printing 
->(·Art II or 
-:<3iol ogy 
~HP.:-Phys;ics 
II or III 
->~Fund . of Machine s and Elec-
Points 
5 
1 
5 
5 
5 
5 
5 
r' ) 
5 
5 
5 
5 
5 
5 
tricity 5 
-1:-Basic l'.':at h . <If student has had 
l e ss tban t wo years of Hath .) ) 
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INQUIRY FORM SENT TO GRADUATES AND NON-GRADUATES 
OF SOUTH PORTLAND HIGH SCHOOL 
in the 
CLASS OF 1948 
( WANTED: Facts and Opinions from loyal rooters . . ..., 
( 
/ / 
·or tho "RED and WHITE" l Send this informa-
tion promptly to SPHSJ 
RiW~RD - Bettor schools for South Portland Youth ) 
/ 
..... 
Directions: To answer most of tho questions below, simply place a chcckmnrk 
opposite your choice or encircle as directed. To answer others, usc a few 
w_ords or o. few short sontonccs. !'our name will not bo usod in mo.king any 
roport bo.sod on this· inquirl. 
1. PERSONAL INFORMATION 
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Name Do.tc filled in 
-----(~l~a-s~t~)----~(~f~i-rs-t~)~--~(m~id~d~l~o~i-n~i~t~ial) --------------
II, 
Name before marrio.ge 
----~(l~n-s-.t~)------~(~f~ir-s~t~)~------~·(~m~i~d~d~lo--i~n~i~t~i-a~l~)----
Add ross 
------~--~----------Stroot City or Town State 
Marital Sto.tuss Single ( ) Present Ago 
Mo.rriod ( ) ----
Present 
( 
( 
( 
Sto.tus: (Chock) 
) o.. Student 
) b. Employed 
) c. Unemployed 
( ) d. Armed Services 
( ) o. Housewife 
OCCUPATIONAL CHOICE 
A. Plo.nning for o.n occupo.tion 
1. When you wore in high school, who.t work did you hope to enter? 
2. Hnvo you made o. de f init e choice of o.n occupo.tion? 
Encircle : Yes No If 11Yos 11 , whn.t is it now? 
---------------
3. Whore ho.vo you r ocoivod help in planning for tho occupation of your 
choice? 
( ) a. friend ( ) c. Po.rcmts 
( ) b. rolo.tives (other than parents) ( ) f. roo. ding 
( ) c, high school touchers ( ) g . other - ploase name 
( ) d. Principo.l of high school it 
\ . 
• 
, 
-
rv. 
.. 
c. Job .tra.ining a.nd' prom.otion 
1. Where did you got the tra.ining for your present job? 
( ) a.~ · ·rn sohoo1• ··· 
( ) b •. On tho job. 
.. ~ . -·~ . -.. ... 
·Floa.se state whore . 
Pa.ge 3 • 
·· ( ) ·c. Els:ewhoro. -..... .. 
. . .. ........ ....... . ------------
2~·What on.;;the·-.job t'raining did .yolJ. :r.gccive tho.t could have been given . 
in high school? .. - ·· · ·· · · 
3~ Have -you · found · a · position . . in .. th.Q .. (i. .ol?. ~n ~hi.ch you ho.vo been tro.incd? 
Encircle: Yes No 
·4. Docs you,r proso!lt job offer any chances for promotion? 
Encirclo: Yes · No 
.......... c · · · - · '• • • ~... •• •• ·-
. ... - ~ · • ' • ~8 ••••• -- • • • • • 
1 's~· .. vnto.t ·high· ·schbol subject ·have helped you ndvnnco on the job? 
Ploo.sc n!¥ltc: ... • . ~-...;.... ___ _.,.._..,.... ________ ....,... ______ _ 
.. 6; · Ir" you ·o:ro · cmployod .. in: .. anot}lqr comr.tunity other tho.n South Portlo.nd or 
Portland, givo your reason for leaving. 
( ) o.. No opon:ings in i.vho.t I wo.ntod t o do. 
( -- ) · ·h;; ·1-e-.ft-·bo-ea,usc. my .. fo.mil:y':.., moved. 
( ) c •. Didn't like · south Portl~nd . or Portlnna 
( ) d~ · w~nted . to live whore I am now. 
{·----} ·er·other··· r-cason: 
EDUCATIONAL EXPERIENC'E 
A, High School course 
. ·1~· VVl'tic·h 'CO'\lrsq·s-·di-d- you 
· --(" · }··i -. coH·og~- : . .: 
follow in high school? 
( ) d. General 
( ) b. Scientific ( ) e. Don't know. 
· -"( -. )" "·c-•·· Commorcia.l or bus;i..nqs§ 
·· · 2~ --mryou· think· .. thut. the cours.o yo.u took was "tho best for you? 
Encircle: Yes No 
3. Of the subjects you took and tho activities in which you participated 
irt · high· soh.ool-) . .which do you consider as having been of greatest value 
in all ph.o.sas of daily living? 
Subjects Activities 
.• - - · - ...... . !'"" . ..... -. _ _ __ _;:;.,;;;.;;;.,:t.,;_;;,;,:;.;;; ____ -4-____ ....;.. _ _,.;.;;..;;._;,.;;;..;...~;;.;;..;:;,_------
~ ·- ·-· - ·--- -~ -... 
. ··~ . .,. __ .. . .. _ .......... . 
.. ···~ .......... ,_ ....... . -~ 
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D. After leaving high school • 
1. What schools have you a.ttendod since leaving ~igh school? 
Name of Schoo'l Location 
Courses or 
Subjects 
Tlll1e 
Spent 
102 
Page 5. 
Reason for 
Leaving 
2• If you are attending colloge 1 which of your high-school experiences 
·do you feel nrc proving most helpful? 
( ) a. College preparatory courses. 
( ) b. Extra-class activitie s (band, athletics, dramatics, etc.) ( ) c. Learning to get along with other5 
( ) d. Guidance given by faculty members 
( ) e. Personn.l associations with certain touchers 
( ) f. Others: 
3. In what ways do you think tho school can be of greater service to you 
or to those who uro now in school? 
Please write suggesti ons here: 
.. -
Eos t on ITn • Y•)n;j tv 
f .. ! . .1 '" 1 .. • . : t:~ . .... .. ' ! ('.., 
Dear 
We are making a follow-up study of our former 
students to find out some things a:bout their experiences 
since they left hig.,.Y). school. We are planning to use this 
information in trying to improve what we do in school. 
The enclosed blank calls for some facts about 
what you have been doing sj_nce you left school. Most of 
the questions can be answered by making a chec~nark or 
by writing a few words. You may be sure that the informa-
tion you give us will be hold in strict confidence and 
that it will be used in making group reports only. 
The success of this study will depend greatly 
on·the returns that are made by you and your former class-
mates. \IVon't you please f:1,1l out tho blank; place it in 
the stamped, addressed envelope enclosed, and return it 
to tis? Your assistance is most important and will be 
greatly appreciated. 
103 
A few weeks ago, an Inquiry Form was sent to you 
asking your assistance in furnishing some information 
regarding your work and educational experience since 
leaving South Portland High School. 
Since only a small percentage of replies is needed 
104 
in ordet' to• finist! thiS' study,"' your thdividual return is 
of utmost ima rt . pe. We are the~e we enclosing another 
copy of 1the Inqu ry Form in the e e t hat the first copy has been mislaid ' - as we feel sure that you ' desire to 
cooperate by contributing your share t.owards this study. 
Through these Inquiry Forms, we are st~e~ting to dis-
cover and help present students meet c'ommon and difficult 
problems which they, like yourself, must face upon lea ing 
school. 
Won't you kindly complete the form and return it as 
soon as possible in the enclosed envelope? Please be 
assured that any information received ill be kept in 
strict confidence. 
Sincerely yours, 
.. 
DIRECTO oF" SURVEY 
\,., ,,.,. i 
encls. 
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